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In the United States, higher or postsecondary education includes a diverse
set of institutions and contexts that vary across a number of dimensions. For
instance, these institutions can differ with regard to the academic programs
they offer and the numbers and types of degrees they grant. Also, they range
in size from smaller community colleges with enrollments below some second-
ary schools to land-grant universities with enrollments topping 50,000. The
students served by particular institutions also vary widely. Some institutions
are designed more for the needs of minority, immigrant, low-income, or lower
achieving populations; others have costs and academic standards thart limit
their enrollments to wealthier or more elite students. As a whole, the system of
higher education in the United States has been lauded as the best in world and
Toutinely draws large numbers of students from other countries (Schmidtlein
& Berdahl, 2011 ).

There also is an increasing recognition that too many students who
begin 3 postsecondary education ultimately disengage and fail to complete
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Completed. Postsecondary educational contexts, therefore, are likel
cesent serious challlenges to students’ continuing motivazi::m and . : .
engagement in leammg. i
The purpose of this chapter is to evaluate SRL as one model for bett
understanding and addressing motivational aspects of college students’ di:f
engagement. Accordlpglv. the remainder of the chapter is divided into four
major sections. We briefly describe our model of SRI. and how it applies to
motivational disengaggment among college students. We then review three
ypes of SRL interventions designed to prevent or ameliorate disengagement
among college students. We recommend several instructional practices and
policies that can be used to nurture students’ SRL, especially with regard
ro their regulation of motivation. Last, we recommend future directions for
the research linking college students’ SRL and their engagement within

academic contexts.

SRL AS A FRAMEWORK FOR
UNDERSTANDING DISENGAGEMENT

Models of SRL have emerged from a diverse set of theoretical roots
that incorporate research investigating cognitive and social development,
metacognition, volition, and motivation (Zimmerman & Schunk, 2007).
Despite this diversity, most models share several core assumptions and a goal
of trying to understand and explain individuals’ active management of their
own academic functioning (Pintrich, 2004). In line with this perspective,
we view college students’ SRL as an active, constructive process through
which they set academic goals and work to monitor and control dimensions
of the learning process to accomplish those goals (Pintrich & Zusho, 2007;

Wolters, 2003).
Diﬂ?lensi(ms

The dimensions of learning that students can actively manage during
include their own cognition, motivation, and behavior, and elements

e academic context (Pintrich & Zusho, 2007). Cognition concerns
encode, process, or learn

¢ various mental processes individuals use to .
¥hen engaged in aca‘zlemic tasks (Pintrich, 2004; Winne & Hadwin, 19?[8).
ts’ cognitive and metacognitive learning strategies have most o eg
been used to represent these processes. A second dimension of Iegrntng an
“NZagement that students can self-regulate is their phvsi‘cal.acm;?ns,l od\«:ert
€onduct, or behavior. For example, students manage th!::lr time, inclu uﬁ
“hen and how much effort they devote toward completing academic tas
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. As a result, some research-
roductive learners-
o succcsil;l_i?g;al of formal education shou]B(i:bli Li::hzg%
djﬁ:{:‘ma; become self-regulat_eddl_le:;::f“iption i rn‘lam,r 0}
is vi int 18

Boe 96). Critical to this viewpoint e ® sieiviihor SRU am
ockaerts, I e, sl belies, and disposiom 5
theu

i nt. . | :
menﬁ;::ﬁcl;nn]:;:: :Irllestudents' GRL can result from [;Eqr;{;niv ?;F;'z“;;;;j
odeling, and crial and error (Schunk & Zlmme:i'ﬂt‘a:‘{;ugh p':!rp()ﬁ‘eﬁll inter:
:;Jolters, iﬂl 1). In addition, stl.bcan be }:::fr:;znseiorﬁ  beseducaties
, : directed by teachers, _ 4 : :
v;n}tlm:l: i!&eszlir:ler:e:;inﬂles}%). We center our discussion on iir:;en:tt:tcl:&
fiegiglrted to improve SRL within postsecondary PDP“lazi'gx' gm fgcus o
attention to the motivational aspects of zhesqte l?tsg‘{,e; : pri-l'ﬂ o v o
y . 8]
adjunct interventions that have develoir::ﬁ oS < (Flofer, Yu, & Plateich,
2011). We con-

than those embedded within regular co i
1998; Zimmerman, Moylan, Hudesman, Whltt'., & Flugn}an, s
sider three types of interventions in our discussion: tutoring, W ps,

we identify potential strengths and weak-
] aspects of SRL among postsecondary

extended course work. For each,
nesses for fostering the motivationa : :
dence of their effectiveness. Table 3.1

students and consider the empirical evi
presents a summary of the points in this discussion.

tend to be mo
ers have argue
skills so that stu

Tutoring

Academic counseling, tutoring, mentoring, or other one-on-one instruc-
tional experiences represent a common type of intervention used to improve
college students’ SRL. One defining feature of this type of intervention is the
individualized nature of the experience. Unlike more traditional academic
tutoring (Topping, 1996), individualized SRL interventions are not pri-
marily geared toward improving students’ knowledge or understanding within
a particular content area. Instead, tutoring in SRL is focused on improving the
more general underlying beliefs, attitudes, and skills necessary for SRL (see
e T T
o i e d?ﬁgti}as and be iefs, however, it can be difficult

One advantage of thi lm.:tmn. ——

able to respond to fz ;:lndt ivl;dtﬂ:lm B ll'ltt?rventlon ISR GsAus
: ual student’s needs regarding academic course

content and SRL skills (Hock, Deshler, & Schumak g :
tutor can assess students’ areas: of ne d’ i hc S Tl
On one or more strategies to hel t}T wll: o Slund quickly Has
number of researchers have begin tenti RO
grams designed to achieve goals Simila(:- ) e;?.lop Cl'~?'11“1l1~'futerized tutoring pro-
0 this type of individualized tutoring
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comparison of Postsecondary Self-Regulated Learnin

TABLE 3.1

e > g Intervention T
Category Tutoring Workeho e
io charac-  Counseling, ment = s
sic € 2 [l ntor-
BE‘ltczn'istics or ing, or coaching Oﬂc':;‘%gf%ugh_ Leaming to Leamn
description ~ Focused more on centers bl (L2L), Student
SAL and less on student . gergw Success, or
specific academic  Often reqlﬁfe‘:;‘fabon Learning and
subjects, but struggling o or Mthanon Strat-
interventions can at-risk slgderms egies course
include both Offered as elective
credit or required
for students
enrolled in
developmental

Duration Shc_)_rl-term y Short-term Loi‘;zﬁ:ﬁ: one

(~30-80 minutes) (~60-180 minutes) academic session
Students can attend  Not usually offered (e.g semestarl

one or multiple as a series (i.e., qda;tea') :

sessions, so dura- students only

tion may vary by attend one

student session)

Dimensions Based on individual  Typically focused on  All four areas can
of SRL student need one or two spe- be covered, but
covered Could cover one or cific dimensions not often equally

all dimensions or strategies (e.g., Both theory and
note-taking or strategies of SRL
mind-mapping)

Strengths Tutors able to Quick “shot” of SRL  More comprehen-
assess individual instruction sive approach to
student needs Able to focus on a developing effec-

If multiple sessions, specific strategy tive SRL engage-
opportunity or area of SRL ment behaviors
for students to Multiple oppor-
receive and apply tunities for feed-
feedback back and data

generation
Empirical evidence
of improved
grades, retention,
and SRL engage-
ment of course
takers A
y idance on Minimal evidence
Weaknesses  Not typically Nohgﬁo';n o ity “f elfeciiveness
comprehensive e ini ing stu-
: 4 behaviors after in improving
SAL interven 2 pERAE tion dents' regulation
tions (i.e., theory initial instruc  F malivation
behind strategies
not typical;y
discussed esent more in
Nature of Not present unless  Not ge_neglally Prsome courses
motivational motivation is available than in others,
feedback specific focus depending on
loop of intervention curriculum and
sessions focus of institution







