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ubmit your
research
proposals to
SIG SSRL! Please
consider submitting
your research to the
AERA Studying
and Self-Regulated Learning SIG. Deadline July 23, 2018 (http://
www.aera.net/).
We Have Several Awards:
Graduate Student Research Award:
Each year, the SSRL SIG could present up to five awards to graduate
students who are first authors of papers accepted for presentation at
the annual meeting of AERA.
Outstanding Poster Award:
Each year, the SSRL SIG presents an award for the most outstanding
poster presented at the poster session sponsored by the SIG.
The Barry J. Zimmerman Award for Outstanding Contributions:
This annual award is being established to honor
mid-career and senior scholars who have made
significant contributions to the fields of studying
and self-regulated learning research. The focus of
the award is to recognize a researcher who has
developed a programmatic area of research that
has made a strong theoretical, empirical, and
applied impact on the field.

Submit your research proposals to our
SIG SSRL!
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Welcome to the Fall 2013
SEYS Proceedings
of the SEYS Brown Bag Seminars
The AERA challenges you, our members, to encourage your colleagues, students, and others interested in
education research to join AERA for 2018. Each current 2018 member who sponsors a new member between
now and August 15th will receive a $10 discount on their 2019 membership dues for each new sponsored
member. If you sponsor at least one member, you will be entered into a prize drawing for a registration fee
waiver for the 2019 AERA Annual Meeting in Toronto.
There is no cost to you in sponsoring a member. The new sponsored member will become a 2018 AERA
member and pay the following discounted dues’ rates by August 15th at 12 midnight Eastern Time.

Type of Membership

Discounted New Member Dues

Regular Dues

Regular and Affiliate

$90

$180

International Affiliate

$70

$140

Graduate Student and Stu-

$28

$55

*Graduate Student and Student Affiliate Membership are open to students who are not employed full time.
As a reminder, member benefits include:

 Access to the latest research and to a vibrant network of students and scholars in the field through
colleagueship within AERA Divisions and SIGs;

 Subscriptions to the Educational Researcher and another AERA excellent journal of choice;
 Monthly “AERA Highlights” to provide the latest information on opportunities for researchers and to be kept
informed about the latest news, policies, and issues affecting education research;

 A video library of professional development opportunities via the AERA Virtual Research Center;
 The AERA Job Board;
 Member group pricing on 15 Insurance plans including professional liability, car, umbrella ,etc.
 Discounts on books and other offerings . . . and much more.
Give the new member this website address: https://www.aera.net/Membership/My-AERA/Special-MembershipCampaign, which allows new members to indicate a sponsor when joining and gives you the $10 discount on
your 2019 membership dues. AERA membership is on a calendar year basis.
The offer of $10 off of your 2019 membership dues for each new sponsored member is limited to sponsors who
are 2018 members (there is no cash payment only application to 2019 membership). This offer of discounted
dues is offered to only 2018 new members who have not been AERA members in the past. The prize winner for
the Annual Meeting Registration Fee Waiver will be notified by September 7th.

If you have any questions, please contact members@aera.net or call (202) 238-3200.
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I Am an Art Teacher but I Teach Self-efficacy
Mr. John Riveaux
New York City Department of Education

I

learned that in order to be a good teacher I have to be a good learner. I built my foundation out of a
set of principles, which are as follows: Self-Regulation, Self-efficacy, and
Delay of Gratification. These principles have adapted me to survive and
become successful in our current culture of education. My classroom is the laboratory
where I apply what I have learned and where I will continue learning. Difficulties and
challenges are assessments used to discover what works and what does not.
An effective teacher is one who has discovered mastery of learning through, selfregulation, which is the ability of an individual to control outcomes, set goals, and to be
flexible. Knowing this, and applying it in the classroom has beneficial outcomes for both
the teacher and the student.
I am the only art teacher, in this middle school so all students have me for their
art requirements. I am very involved. In fact, I see myself as the minister of school spirit,
in the sense that my class offers students a departure from conventional learning.
Secretly, I think of my class as a covert experiment in the development and cultivation
Mr. John Riveaux’s self-portrait
of self-efficacy.
reflecting his high level of selfefficacy beliefs for learning and
The realization, the idea that my student could draw a landscape if she
teaching.
positioned herself properly was an awakening for her. She came to this understanding
from her own journey through art but I took satisfaction for being able to expose her to
the process of looking, and what better metaphor than doing art on a window instead of an easel, a table, a desk, or
any other conventional means. I asked her, “How did it feel when you came to this realization?” She said it was a
great feeling. I said to her, “That is how an artist feels when they create. How does it feel to be an artist? Pretty
good, huh?” She smiled and was eager to get back to work. That is how self-efficacy is developed in my classroom.
Just like that. For now on, when an event challenges her to engage art and be creative, she will believe in her ability
to rise to the occasion. I am the art teacher but I teach self-efficacy.
An amazing transformation takes place when students choose to believe in themselves and their abilities.
Unfortunately, many students come to me not believing in themselves, especially in the arts. I see how this lack of
belief limits their potential and I believe this is a source of great frustration for children and young people,
especially in their path through education. It seems, conversely, students who believe in their abilities to learn (selfefficacy) and adapt are more willing to engage positively toward their academic careers, and they tend to be more
successful just because of their belief in their ability to learn, especially as they face uncertainty and the unknown.
When teachers can increase the self-efficacy of their students, then they are likely to feel an increase in their
own teacher self-efficacy. In turn, that equates to better satisfaction towards our jobs as educators. That is to say, no
matter how often or how strange education policies can mutate or evolve, we educators can take satisfaction, and
solace knowing that we can effect positive changes and outcomes no matter what the circumstances if we abide by
strong principles and a solid foundation. Educators must step back from their subject area and recognize that we
are not merely teaching our interest, whether it be a core curriculum or elective. Ultimately, we must be able to
teach students to be self-regulated and self-efficacious. We must empower our students for learning.
I am a self-efficacious art teacher. My job is to make students believe that they can do it. My job is to create
for my students a sense of empowerment. When I see students not making
contributions to an assignment, I start planning strategies. I introduced students
to the use of a variety of templates, which allowed all of them to create, on equal
terms with the talented and gifted. In other words, I equalized the playing field
and created fair conditions upon which those who had the will to achieve, and no
special technical talent, did not have to have artistic skills. I developed a technical
equalizer throughout my lesson plan. All they had to do was apply their will to
express themselves through the medium of animation and sequential art.
Self-efficacy beliefs provide the foundation for human motivation, well-being,
and personal accomplishment.
Self-efficacy beliefs influence people’s thought patterns, emotions and actions
(influence human behavior).

Mr. John Riveaux

Mr. Riveaux is a former student of Dr. Bembenutty. His contribution is
an excerpt from a longer essay he has published.
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Introducing the AERA SIG SSRL Research
Welcome toSpotlight:
the Fall 2013
Laboratory
SEYS Hadwin’s
Proceedings
Dr. Allyson
Lab

of the SEYS Brown Bag Seminars

Our SSRL SIG’s Graduate Student Committee co-chairs for 2018/2019 initiated some
projects. One of the new projects is to spotlight research laboratories of established and
productive scholars in our field. The purpose of this project is to foster professional
development of graduate students by introducing them to the work of excellent scholars.
Scholars are invited to share information about their Research Lab and Team including,
but not limited to; (a) description/purpose of the Lab; (b) members and photos of the Lab;
(c) how they are studying SRL in their Lab; and, (d) major findings and publications of
their study/Lab. This information will be shared with our SSRL SIG community via the
seasonal newsletters, Facebook page and website. Although graduate committee co-chairs
reach out to scholars, interested researchers are also free to contact them at:
aloy.anyichie@alumni.ubc.ca.

Researchers
who are
interested in
showcasing
their labs
through our
SIG media
We are delighted to present our maiden Lab spotlight featuring Dr. Hadwin Allyson from
outlets could
the University of Victoria, Canada.
contact Aloy
Aloy Anyichie
Anyichie at:
Laith Jum’ah
aloy.anyichie
@alumni.ubc
.ca
Dr. Allyson Hadwin awarded SSHRC
Insight Grant (PAR‐IT)
Aloysius C. Anyichie
Laith Jum’ah
“We are happy to announce that Dr.
Hadwin (and Team) are the recipients of
SSHRC Insight Grant for $349,330 over 5 years. Her collaborators include Phil Winne (SFU),
Sanna Jarvela (Oulu), Hanna Jarvenoja (Oulu), Todd Milford (Uvic), and Mariel Miller (UVic).
Congratula ons team!”
“About the Research: Promo ng Adap ve Regula on: Innova ve Technologies (PAR‐IT)
researches how technological tools can leverage learners’ successes during day‐to‐day
studying and teamwork by: (a) promp ng mely and strategic reﬂec on on both processes
and products, (b) providing personalized analy cs in the form of data‐based visualiza ons,
and (c) tracking regulatory changes sparked by feedback to adap vely respond to
mo va onal, socio‐emo onal, conceptual, and behavioral challenges as they arise over an
academic semester.”
“Beyond advancing theory and research, PAR‐IT promotes reten on and success of
undergraduate students across disciplines. Students involved in our research will graduate
equipped to strategically adapt and successfully respond to work and team challenges by
leveraging everyday technologies and well‐developed awareness of their own adap ve/
maladap ve regulatory pa erns. PAR‐IT will produce cri cal evidence‐based infrastructure
for post‐secondary ins tu ons to promote three 21st century competencies in adap ve
learning.”
Con nued on next page
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Lab Profile
The Technology Integration and Evaluation
Lab at the University of Victoria
Website: https://allysonhadwin.wordpress.com/

Description and purpose
of our lab:
Our research examines
instruction and technologies to promote selfregulated, co-regulated
and socially shared regulation of learning. We are
interested in how students adapt and regulate
learning in both solo and
collaborative environments. For example, how
can technologies be leveraged to support students
Dr. Allyson Hadwin
to accurately interpret
tasks, set appropriate
“Simply supporting
goals to guide solo or collaborative
knowledge construction,
learning, and choose, invent or
convergence, and creation is adapt effective learning strategies?
How can academic success in studnot enough, since the
ying and teamwork be leveraged
regulation of learning also
by (a) prompting timely and stratecovers supporting
gic reflection, (b) providing analytmotivation, emotion, and
ics in the form of data-based visualmetacognition. In other
words, SSRL for successful izations about individual and collective processes and progress, and
collaborative learning
(c) scaffold strategic adaptations to
includes constructing
motivational, socio-emotional, conmetacognitive knowledge
about cognition, motivation, ceptual, and behavioural challenges
emotion within collaborative that arise when learners work on
everyday academic tasks.

learning processes, such as
negotiating and aligning
representations of task
requirements, goals, and
strategies (Winne et al.
2013).”

Järvelä, S., Kirschner,
P.A., Hadwin, A. et al.
(2016). International
Journal of ComputerSupported CollaborativeLearning. Learn. 11(3),
263-280.

How we study SRL in our lab:
Over the last 5 years, we have (a)
conceptually clarified processes involved in self-regulated, coregulated, and shared regulation of
learning by extending Winne and
Hadwin’s (1998; 2008) model of

SRL and (b) catalogued challenging situations students encounter during studying and
teamwork according to regulatory phases and processes. Our
current projects fit into the following categories: (a) self-, co-,
and socially shared regulation,
(b) scripting and visualization
to support regulation, (c) adaptive regulation and student success, and (d) regulation of motivation and emotion.
Major findings and publications of our lab:
We use multiple methodologies
to explore the dynamic and social nature of regulated learning
as it evolves over time and
through interaction with others.
Our research reveals five targets
for researching and promoting
adaptive regulation:
1. Detect challenging episodes
that afford regulation
2. Promote metacognitive
awareness of adaptive and
maladaptive regulation processes
3. Promote metacognitive
awareness of planning processes
4. Offer guidance regarding
strategic options
5. Promote regulation in authentic learning contexts
Con nued on next page
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The Technology Integration and Evaluation
Lab at the University of Victoria

Continued from previous page

Members and photos of our lab:
Current students: Elizabeth Webster, Aishah Bakhtiar, Sarah Davis,
Jiexing Hu, Priyanka Sharma, and Annie Wu
Recent alumni: Shayla Starcheski, Rebecca Edwards, Yushu (Sherry)
Huang, and Maryi Arciniegas Méndez
Research associates: Dr. Mariel Miller and Dr. Lindsay McCardle

Pictured: Dr.
Allyson Hadwin,
Elizabeth Webster,
Dr. Mariel Miller,
Dr. Lindsay
McCardle, Aishah
Bakhtiar (and son
Hamza), Shayla
Starcheski, Maryi
Arciniegas Méndez,
Sarah Davis,
Rebecca Edwards,
Yushu (Sherry)
Huang

Collaborators: Dr. Phil Winne, Dr. Sanna Järvelä, Dr. Hanna Järvenoja,
Dr. Todd Milford, Dr. Peter Wild, and Dr. Valerie Irvine

Dr. Hadwin’s current SSHRC Insight Grant, Promoting Adaptive Regulation with Innovative Technologies (PAR-IT; 20182023), leverages mobile technologies to support learners to take
control of challenges encountered during studying and teamwork. PAR-IT advances SRL theory by articulating withinperson within-team maladaptive regulation cycles warranting
intervention. PAR-IT advances research by producing evidencebased infrastructure for examining regulation in situ including:
(a) algorithms for detecting and visualising adaptive/
maladaptive regulation patterns, (b) methods for detecting challenging situations as they arise in situ using mobile and every
day technologies, and (c) examining the efficacy of wearable
multi-channel data for detecting challenging situations requiring
regulation.

PAGE

7

The Technology Integration and
Evaluation Lab at the University of Victoria
Continued from previous page

Selected Publications
Hadwin, A. F., Järvelä., S., & Miller, M. (2018). Self-regulation, co-regulation, and shared
regulation in collaborative learning environments. In D. H. Schunk, & J. A. Greene,
(Eds.). Handbook of self-regulation of learning and performance (2nd ed.). New York:
Routledge.
Hadwin, A.F., Järvelä, S., & Miller, M. (2011). Self-regulated, co-regulated, and socially
shared regulation of learning. In B. J. Zimmerman & D. H. Schunk (Eds.), Handbook of
self-regulation of learning and performance (pp. 65-84). New York, NY: Routledge.
Hadwin, A. F., Bakhtiar, A., Miller, M. (in press). Challenges in collaboration: Effects of
scripting shared task perceptions. International Journal of Computer-Supported
Collaborative Learning.
Bakhtiar, A., Webster, E., & Hadwin, A.F. (2018). Regulation and socio-emotional
interactions in a positive and a negative group climate. Metacognition and Learning, 134, doi: 10.1007/s11409-017-9178-x.
Hadwin, A. F., & Webster, E. A. (2013). Calibration in goal-setting: Examining the nature of
judgments of confidence. Learning and Instruction, 24, 37-47. doi:10.1016/
j.learninstruc. 2012.10.001.
Winne, P. H., & Hadwin, A. F. (1998). Studying as self-regulated engagement in learning. In
D. Hacker, J. Dunlosky, & A. Graesser (Eds.), Metacognition in educational theory and
practice (pp. 277-304). Hillsdale, NJ: Lawrence Erlbaum.
“Early socio‐cogni ve concep ons of self‐regulated learning (SRL) emphasized individual, cogni ve‐
construc ve aspects involved in cogni on, behavior, and mo va on, as well as social context as a
component in the triadic process of self‐regula on (Schunk & Zimmerman, 1997; Zimmerman,
1989). More recently, situated perspec ves of learning have extended theories and models of self‐
regula on to highly interac ve and dynamic learning situa ons where shared knowledge
construc on and collabora on emerge. Self‐regulated learning became a cornerstone for exploring
more social forms of regula on such as co‐regula on and shared regula on.”
Handbook of self-regulation of learning and performance (2018)
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Great Pillars of Self-Regulated Learning
Times Magazine Series:
Dr. Barry J. Zimmerman

Dr. Barry J. Zimmerman with his wife, Diana, his students, and colleagues
(2011, New Orleans, LA)

How did your home socialization affect the direction of your professional work?
Zimmerman: I grew up in a small Wisconsin town of approximately 6,000 inhabitants. My
father was a teacher, my mother was a nurse, and I had a younger brother. My parents
believed strongly in the importance of dedication, self-reliance, and “hard work.” For example,
although my father had no formal training in carpentry, he and my mother played a major role
in building their home in the late 1940s. As a 6-year-old, I remember learning vicariously to use
tools, such as a hammer and saw, but my efforts to emulate my father often came up a bit
short. My dad exercised great patience showing me where I could nail productively.
Eventually, my brother and I decided to build a fort out of packing materials—much to my
dad’s relief! My parents accepted this challenge of building their own home with full
confidence that they would succeed. The impact on me was profound: I saw that barriers could
be surmounted with a strong sense of efficacy and goal
Continued on next page
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Great Pillars of Self-Regulated Learning Times
Magazine Series: Dr. Barry J. Zimmerman
Continued from previous page

Dr. Barry J. Zimmerman with his wife, Diana, his students, and colleagues
(2011, News Orleans, LA)

What do you think will be the direction of the research on self-regulation of learning?
Zimmerman: As I discussed in a recent article (Zimmerman, 2008), I believe that future researchers will
make greater use of event measures of SRL (i.e., those that occur during learning). I mentioned that
there were five new areas where event measures are being used. One area of research involves learning
in supportive computerized environments using electronic trace measures of student responses, such as
the number of times that the note-taking feature is used during a learning task. A second type of event
measure is a think-aloud protocol for learning from computerized sources of information, such as using
hyperlinks to access various sources of information on a science topic. A third area of event measures
pertains to the use of students’ diary accounts of SRL techniques when studying or practicing on their
own. A fourth event measure involves direct observations of students’ SRL processes in classroom
environments. The fifth event measure concerns our microanalysis of key self-regulatory processes as
they occur during each of the three phases of our cyclical model. The advantage of these five event
measures is that they enhance researchers’ ability to study relations among SRL subprocesses as they
occur and change during learning. This detailed level of information is essential for teachers that are
seeking to train students to self-regulate their learning processes more effectively.
Continued on next page

PAGE

10

Great Pillars of Self-Regulated Learning
Times Magazine Series:
Dr. Barry J. Zimmerman
Continued from previous page

How would you like the field of educational psychology to remember you? What do you consider your legacy to
be?
Zimmerman: I leave that specific task to others, but speaking more generally, I would wish to be remembered as a
person who revered our discipline and sought to instill a curiosity and passion for it in my students and readers.
Have I forgotten to ask you anything? Would you like to say anything else?
Zimmerman: Looking back at my career, after exploring many options, I feel very fortunate to have found such a
personally rewarding field of study. The dedicated individuals who I have come to know, through my research or
efforts to write about our field, have proven to be wonderful compatriots on a path of discovery about who we are
as learners as well as who we can become. Thanks, Héfer, for asking me such thoughtful questions. You are a
promising scholar with a bright future in our profession.
You have done intervention research with inner-city college students in New York. Please describe the
intervention and its outcomes.
Zimmerman: My colleagues and I have recently completed an intervention study
with at-risk technical college students in developmental and introductory math
(Zimmerman et al., 2008). The teachers were taught to model the use of strategies
to solve math problems. We discerned that these students were poorly calibrated,
and they overestimated their success in solving math problems. We asked the
teachers to have students report their self-judgments of accuracy before and after
solving problems on math quizzes. Students who overestimated their accuracy
scored more poorly on periodic math exams than students who were accurate in
their judgments. We also found that poorly calibrated students interpreted low
Dr. Barry J. Zimmerman with his
grades as signs of personal imperfection rather than as sources of information to students (2002, New Orleans, LA)
guide their future learning. To modify this viewpoint, we gave students a selfreflection form to use with math problems that they had answered incorrectly on a quiz. The form asked the
students to correct errors in their answer and solve a new problem. The students who used the form were able to
regain points they had lost on the quiz. We found that students who used the self-reflection form were
significantly better calibrated and scored significantly higher on periodic exams and a final departmental exam
than students who did not use the form. In your dissertation with at-risk technical college students from the same
institution, Héfer, we found support for the cyclical model of self-regulation. Specifically, a path analysis tested a
self-regulated model of homework completion. We found that students who successfully completed their
homework assignments were highly self-efficacious, were highly interested in completing the homework, delayed
gratification for the sake of long-term academic goals, reported higher outcome expectancy, and obtained higher
grades than students who did not successfully complete their homework assignments (Bembenutty, 2005).
Excerpts from an interview: Bembenu y, H. (2008). An interview with Barry J. Zimmerman: Achieving self‐fulﬁlling cycles
of academic self‐regula on. Journal of Advanced Academics, 20(1), 174‐193.

Dr. Barry J. Zimmerman with his studentsand colleagues
(2002, New Orleans, LA)
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SIG SSRL Executive Member Spotlight:
Profile of Dr. Vidya Varier

D

r. Divya Varier is an assistant
professor at the Division of
Educational Psychology,
Research Methods, Education Policy,
George Mason University

Dr. Divya Varier

Dr. Divya Varier is
the Junior
MembershipTreasurer of the
AERA SIG SSRL

Dr. Varier teaches graduate level
courses in education research,
assessment, and program evaluation at
George Mason University. Dr. Varier
received her Ph.D. in Education from
Virginia Commonwealth University in
2015. Her research is focused on
educational assessment, specifically
examining ways to use assessments to
support learning and instruction. She is
currently a researcher on an IES funded
researcher-practitioner partnership
project that supports K-12 teachers'
assessment data use to inform
instructional practice. She is also an
evaluator on the Richmond Teacher
Residency program evaluation funded
by the US Department of Education. Dr.
Varier has presented her work at
national and international educational
research conferences such as the
American Educational Research
Association (AERA), American
Evaluation Association (AEA), and the
International Association of Educational
Assessment (IAEA).
Research Interests
Educational Assessments, K-12 Teachers
Assessment and Data Literacy, The role
of assessments in learning and
instruction, Technology based learning
and instruction, Application of
sociocultural theoretical framework to
assessment, Application of cognition and
motivation to assessment, Mixed
Methods Research, Program Evaluation

Dr. Divya Varier and her
colleagues

Recent Publications
Abrams, L., Varier, D., & Jackson, L.
(2017). Unpacking instructional
alignment: The influence of teachers’
use of assessment data on teaching
and learning. Perspectives in
Education, 34(4), 15-28.

McMillan, J.H., Venable, J.C., & Varier,
D. (2012). Studies of the effect of
formative assessment on student
achievement: So much more is
needed. Practical Assessment,
Research and Evaluation. 18(2), 1-15.
Varier, D. (2015). A case study examining
formative assessment in a
postsecondary English language
program. (Doctoral dissertation,
Virginia Commonwealth
University).
Varier, D., Dumke, E., Conklin, S.,
Abrams, L., Barnes, J., & Hoover,
N. (2017). Potential of one-to-one
computing in the classroom:
Teachers and students weigh in.
Educational Technology, Research &
Development, 65(4), 967-992.
Abstract of a Study (Varier et at., 2017)

Increased efforts to promote 21st
century learning emphasize the central role
of technology in instructional delivery in
order to advance the multifaceted abilities
and skills required for student success in an
increasingly technology-rich learning and
work environment. A qualitative study was
conducted in a large, economically diverse,
mid-Atlantic school district to examine the
implementation of six technology devices
in 18 elementary, middle, and high school
classrooms. The purpose was to understand
teachers’ and students’ experiences related
to the instructional implications of each
device to inform long term, one-to-one
implementation of an appropriate
technology device to meet the district’s
strategic goals for a 21st century learning
environment. Teacher interviews and
student focus groups revealed several
themes related to technology integration,
factors influencing implementation, impact
on instruction, and impact on student
motivation and engagement. Findings are
discussed in relation to the district
infrastructure and other considerations to
support a one-to-one teaching and learning
environment and how each of the six
devices support the establishment of 21st
century learning environments.
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Some Recent Publications Related to SRL
Acee, T. W., Weinstein, C. E., Hoang, T. V., & Flaggs, D. A. (2018). Value reappraisal as a conceptual model
for task-value interventions. The Journal of Experimental Education, 86(1), 69-85.
Albrecht, J. A., & Karabenick, S. A. (2018) Relevance for Learning and Motivation in Education, The Journal
of Experimental Education, 86(1), 1-10.
Bernacki, M. L., & Walkington, C. (2018). The role of situational interest in personalized learning. Journal of
Educational Psychology. Advance online publication.
Cleary, T. J., Kitsantas, A., Pape, S., & Slemp, J. (2018). Integration of socialization influences and the
development of self-regulated learning skills. Big Theories Revisited 2, 269-294.
DiBenedetto, M. K., & Schunk, D. H. (2018). Self-efficacy in education revisited through a sociocultural
lens. Big Theories Revisited 2, 117-140.
Ganda, D. R., & Boruchovitch, E. (2018) Promoting self-regulated learning of Brazilian preservice student
teachers: Results of an intervention program. Frontiers in Education, 3, 1-12.
Flanigan, A. E., Kiewra, K. A., & Luo, L. (2018). Conversations with four highly productive German
educational psychologists: Frank Fischer, Hans Gruber, Heinz Mandl, and Alexander Renkl. Educational
Psychology Review, 30(1), 303-330.
Hochbein, C., Dever, B. V., White, G., Mayger, L., & Gallagher, E. (2018). Confronting methodological
challenges in studying school leader time use through technological advancements: A pilot study.
Educational Management Administration & Leadership, 46(4), 659-678.
Lau, C., Kitsantas, A., Miller, A. D., & Rodgers, E. B. D. (2018). Perceived responsibility for learning, selfefficacy, and sources of self-efficacy in mathematics: A study of international baccalaureate primary
years programme students. Social Psychology of Education, 21(3), 603–620.
Mudrick, N. V., Azevedo, R., & Taub, M. (2018). Integrating Metacognitive Judgments and Eye Movements
Using Sequential Pattern Mining to Understand Processes Underlying Multimedia Learning. Computers
in Human Behavior. Advance online publication.
Quirk, M., Dowdy, E., Dever, B. V., Carnazzo, K., & Bolton, C. (2018). Universal School Readiness Screening
at Kindergarten Entry. Journal of Psychoeducational Assessment, 36(2), 188-194.
Peters-Burton, E. E., Cleary, T. J., & Kitsantas, A. (2018). Computational Thinking in the Context of Science
and Engineering Practices: A Self-Regulated Learning Approach. In Digital Technologies: Sustainable
Innovations for Improving Teaching and Learning (pp. 223-240). Springer, Cham.
Peters-Burton E.E., Cleary T.J., & Kitsantas A. (2018) Computational thinking in the context of science
and engineering practices: A self-regulated learning approach. In Sampson D., Ifenthaler D., Spector
J., Isaías P. (Eds.) Digital Technologies: Sustainable Innovations for Improving Teaching and
Learning. Springer, Cham.
Price, M. J., Mudrick, N. V., Taub, M., & Azevedo, R. (2018). The Role of Negative Emotions and Emotion
Regulation on Self-Regulated Learning with MetaTutor. In International Conference on Intelligent Tutoring
Systems (pp. 170-179). Springer, Cham.
Sawyer, R., Mudrick, N. V., Azevedo, R., & Lester, J. (2018). Impact of Learner-Centered Affective
Dynamics on Metacognitive Judgements and Performance in Advanced Learning Technologies. In
International Conference on Artificial Intelligence in Education (pp. 312-316). Springer, Cham.
Schenke, K., Ruzek, E., Lam, A. C., Karabenick, S. A., & Eccles, J. S. (2018). To the means and beyond:
Understanding variation in students’ perceptions of teacher emotional support. Learning and Instruction,
55, 13-21.
Schunk, D. H., & DiBenedetto, M. K. (2018). Expectations in academic domain. In G. Oettingen, A. T.
Sevincer, & P. M. Gollwitzer, The Psychology of Thinking about the Future (pp. 153-173). New York, NY:
Guilford.
Taub, M., Azevedo, R., Bradbury, A. E., Millar, G. C., & Lester, J. (2018). Using sequence mining to reveal
the efficiency in scientific reasoning during STEM learning with a game-based learning environment.
Learning and Instruction, 54, 93-103.
Utz, J. C., & Bernacki, M. L. (2018). Voluntary web-based self-assessment quiz use improves exam
performance, especially for learners with low prior knowledge" UNLV Best Teaching Practices Expo. 24.
Walkington, C., & Bernacki, M. L. (2018). Personalization of instruction: Design dimensions and
implications for cognition. The Journal of Experimental Education, 86(1), 50-68.
Weinstein, C. E., & Acee, T. W. (2018). Study and Learning Strategies. In R. F. Flippo & T. W. Bea, Handbook
of College Reading and Study Strategy Research (pp. 227-238). New York, NY: Routledge.

