AERA SSRL SIG Times Magazine
February 2019
Volume 2, Issue 2

Dr. Héfer Bembenutty
Editor‐in‐Chief
Celebration:
Dr. Anastasia Kitsantas: Recipient of the Barry J. Zimmerman
Award for Her Outstanding Contributions to the Field of
Studying and Self-Regulated Learning

“The interrela on of various self‐regulatory processes and self‐mo va onal beliefs is explained in terms
of three cyclical phases: forethought, performance, and self‐reﬂec on. Proac ve learners, who engage in
eﬀec ve forethought, perform more eﬀec vely and experience more favorable self‐reﬂec ons than
reac ve learners. Students' development of self‐regulatory competence has been studied from a
mul level social cogni ve perspec ve, and there is strong evidence that people who learn vicariously
from self‐regulatory models and adapt the model's techniques to their own personal func oning are
more successful and be er mo vated than individuals who rely on asocial self‐discovery. We believe this
is vital informa on for the development of interven on programs designed to assist poorly mo vated
learners who are at academic and athle c risk.”
Zimmerman & Kitsantas (2005, p. 523)
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PLEASE RENEW YOUR MEMBERSHIP TODAY
SUPPORT THE SSRL SIG: RENEW YOUR STUDYING AND SELF-REGULATED SIG
MEMBERSHIP TODAY!
OUR SIG NEEDS YOU! YOU CAN MAKE SIGNIFICANT CONTRIBUTIONS TO OUR SIG IN
DIVERSE LEADING ROLES!
How to renew:
Visit the AERA website (https://www.aera.net/Membership/My-AERA/Login?returnurl=%2fdefault.aspx; https://
www.aera.net/Events-Meetings/Annual-Meeting).
A New Initiative:
Our distinguished members, Dr. Karen Harris and Dr. Anastasia Kitsantas have given a gift of a membership to our
SIG to some of her friends, colleagues and or students. We can do it, too! We are inviting each member to give a
membership to our SIG to two new or two lapsed members. Find a friend, a colleague, and or a graduate student
and pay for their membership to our SIG: $10.00 for regular members or $5.00 for graduate students. After you
have done it, please email Héfer Bembenutty (bembenuttyseys@yahoo.com), and he will include your name on a list
to be published in our next newsletter. We count on you! You CAN DO IT!
Why should you renew your membership:

 We have innovative research and teaching programs presented annually during the AERA conference.
 We are associated with international leaders in the field of studying and self-regulation.
 We have a multidisciplinary approach with applications of SRL to classroom practices, health, sport, music,
physical education, technology, and hypermedia.

 We embrace research and teaching methods targeting celebration of equity, diversity, and inclusion in all areas of
studying and self-regulated learning.

 We maintain communication with members throughout our highly acclaimed newsletters, our Times Magazine,
and throughout our Website and Facebook.

 We provide leadership opportunities to graduate students and junior scholars through written contributions to our
newsletter and Times Magazine.

 We conduct written and videotaped interviews with leaders in our field.
 We have a website with essential information to graduate students and junior and senior scholars.
 We have an established support system that could advance your career.
 We share research findings through our media outlets, which could facilitate research collaborations.
With your support, we can make and execute plans for much-needed
graduate students, junior scholars, teachers, and disadvantaged
school children. We plan to expand our frontiers and bring SRL to all
possible levels where SRL is needed.
Questions about renewing your membership:
Please contact our distinguished Membership Chairs:

Dr. Linda Sturges (lsturges@sunymaritime.edu) &
Dr. Divya Varier (dvarier@gmu.edu)

Dr. Linda Sturges

Dr. Divya Varier
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2019 SSRL SIG Graduate Student Mentoring Program
Call for Applications ~ Deadline: February 11, 2019
Dr. Timothy J. Cleary

W

e are planning for our sixth annual Graduate Student Mentoring Program (GSMP) for
the Studying and Self-Regulated Learning Special Interest Group of AERA. As part of this
initiative, graduate students will have opportunities to receive mentoring from scholars who share
similar research interests. The program will be held concurrently with the 2019 Annual Meeting of
AREA in Toronto.
What are the primary objectives of the GSMP?
 To support the development of a vibrant and supportive community of SRL scholars
Dr. Timothy J. Cleary
 To provide graduate students with opportunities to receive mentoring and advice from
established scholars in the field
 To provide professional networking opportunities for graduate students within the SSRL SIG community
Who is eligible to apply for GSMP?
All graduate students who are members of the SSRL SIG are encouraged to apply for this mentoring program. The GSMP
committee welcomes applications from all SSRL SIG graduate students, regardless of whether you are junior (1st or 2nd year)
or more senior (3rd year and beyond) and whether you have started your dissertation. Please note that even if you participated
in the SSRL mentoring program in previous years or are planning to participate in other AREA mentoring programs during the
2019 conference (e.g., Division C, Motivation SIG), you are eligible to participate in the SSRL program. Although the review
committee would like to accept all applications, space could be limited. Selection of graduate students will be based on a
review of required materials (CV, research statement). Preference will be given to students who have yet to participate in a
GSMP. However, all students (regardless of their previous participation) are encouraged to apply.
What is required for my application? Interested participants should include the following information in their application:







A two-page (double-spaced) narrative statement that describes your primary area(s) of research interest, emerging program
of research, and emerging identity as a scholar. In addition to a criterion for evaluating applications, this “research
statement” will be a valuable professional exercise that can focus on your previous, current, planned, and/or aspirational
work as appropriate for your current stage of graduate studies.
A list of a few SRL researchers (outside of your doctoral program) from whom you would like to receive mentoring through
the GSMP. Ideally, their work inspires or interests you and/or is currently influencing your own research.
A CV that includes your name, address, institution, telephone, e-mail, educational background, awards, professional
publications and presentations, teaching experience, and service activities.
If you have participated in a prior SSRL mentoring program, please provide an explanation regarding why you wish to
participate again and the benefits of doing so.
Optional for more advanced doctoral students (those who are currently in their 3rd year or beyond): a brief statement
indicating your willingness to serve as peer mentor to a junior doctoral student.

What is the timeline of the application submission and selection process?
Application materials are due on February 11, 2019 and should be sent to Timothy Cleary at
timothy.cleary@gsapp.rutgers.edu. The GSMP committee will review applications and will notify applicants regarding their
acceptance into the mentoring program. It is the goal of the committee to enable as many applicants as possible to participate
in the program, but there are space limitations. The committee will use the narrative statement as the key determinant of
accepting an application. Applicants will be notified by early March regarding acceptance, and if accepted, with their designated
mentor. Identification of mentors, directions for communication with them, requirements of participation, and other important
details will be shared in the acceptance letter. Upon being accepted into the mentoring program, applicants will share their
narrative statement and CV with their mentors.
What opportunities and experiences will I receive as part of the GSMP? Applicants will have, at minimum, the opportunity to:
 Connect by email with faculty mentor before the Annual Meeting
 Meet individually with faculty mentor on at least one occasion during the Annual Meeting
 Attend the GSMP-sponsored lunch/dinner during the Annual Meeting with the full cohort of participants
 Attend the SSRL SIG dinner during the Annual Meeting with their mentors
 Participate in a peer mentoring component (**dependent on availability of peer mentors)
 Volunteer to participate in a post mentoring video interview that will appear on our SIG website and Facebook page
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Dr. Anastasia Kitsantas:
The 2019 Recipient of the Barry J. Zimmerman
Award for Outstanding Contributions to the
Studying and Self-Regulated Learning
Purpose and Description

This annual award is being established to honor mid-career and senior scholars
who have made significant contributions to the fields of studying and self-regulated
learning research. The focus of the award is to recognize a researcher who has
developed a programmatic area of research that has made a strong theoretical,
empirical, and applied impact on the field. Barry J. Zimmerman is among the most
prolific and important figures in the fields of studying and self-regulated learning and is
an AERA fellow. He is also one of the founders of the Studying and Self-Regulated
Learning SIG.

Eligibility and Nomination Process

This award is open to any researcher who has actively conducted research in
studying and self-regulated learning for a sustained period (i.e., at least seven years)
and has produced a strong record of scholarly achievement. Membership in AERA and
the SSRL SIG are not criteria for this award, but we do anticipate that many of the
nominations will come from the SIG and across AERA.
To nominate someone please provide the contact information for yourself and the
nominee. The chair will contact and inform nominees about their nomination for the
award and request confirmation of their acceptance of the nomination. If they accept
the nomination, their names will be included in the pool of applicants to be reviewed
by the committee.
After confirming his or her acceptance of the nomination, he or she will submit
(a) full academic CV, (b) electronic copies of up to three peer-reviewed articles that
the nominee perceives as most representative of his or her larger research program and
scholarly contribution, and (c) a personal statement (no more than 500 words) detailing
the key themes of his or her research agenda and overall impact on the field.
The nominator will also be asked to provide a letter of support (no more than
1,000 words) detailing the primary contributions and scholarly impact of the nominee
on the field of self-regulated learning.
All nomination materials, including the nomination letter, the CV, the journal
articles and the personal statement, are submitted electronically to Linda Bol
(lbol@odu.edu) by November 15, 2019.

Recognition

The winner of the Barry J. Zimmerman
Award for Outstanding Contributions will be
informed via email by March. The winner will
be officially recognized at the SSRL SIG
business meeting at AERA.

Committee:
Dr. Linda Bol

Linda Bol, Chair, Phil Winne, Jeff Greene, &
Karen Harris

Dr. Barry J. Zimmerman

Dr. Timot
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Dr. Anastasia Kitsantas: Recipient of the Barry J. Zimmerman Award for
Outstanding Contributions to the Field of
Self-Regulated Learning
Dr. Maria K. DiBenedetto
University of North Carolina, Greensboro
It gives me great pleasure that Dr. Anastasia Kitsantas is the 2019 recipient of the Barry
J. Zimmerman Award for Outstanding Contributions to the field of studying and self-regulated
learning. Kitsantas is an exceptional scholar and educator who has had an immense influence on
the field of educational psychology and self-regulated learning.
Kitsantas has conducted extensive research, which significantly impacts our understanding
of how students set goals, monitor their performance, remain motivated, self-reflect, and
develop into self-regulated learners. She has collaborated with many world-renowned scholars in
the field of educational psychology and as Zimmerman’s exemplary prodigy, she has helped
develop and shape the theory of self-regulated learning by taking his legacy of research and
expanding it in scope and breadth.
Kitsantas’ record of publications includes more than 100 manuscripts focused on student
learning and performance. Her research is based on social cognitive theory, in particular, on
self-regulated learning: the three phases of self-regulated learning and the development of self
-regulatory competence. She has published several articles with Zimmerman that extend over
two decades, many of which are highly cited in the field of educational psychology and other
disciplines. For instance, manuscripts published in Contemporary Educational Psychology, one
of the flagship journals in the field, have been cited extensively. In particular, two of her
articles with Zimmerman, Comparing students’ self- discipline and self-regulation measures
and their prediction of academic achievement (2014) and Homework practices and academic
achievement: The mediating role of self-efficacy and perceived responsibility beliefs (2005),
are among the most downloaded.
Kitsantas’ work contributes to our understanding of how students develop into selfregulated learners. The model of the development of self-regulatory competency suggests that
students move through four levels as they become more self-directed. The first level involves
observing a model such as a teacher. The second level involves emulating or replicating what
the teacher did. The third level, or the self-control level, occurs when the learner practices
and does what was learned independently. The student reaches the self-regulation level when
she or he can independently perform other tasks which are similar, but not identical to that of
the one initially observed. The power of this model is that it explains not only how someone’s
behavior becomes self-regulated, but also how originally through vicarious and social
experiences, followed by active mastery experiences, the learner internalizes self-efficacy to
complete what was initially observed and learned. Kitsantas and Zimmerman’s athletic studies
demonstrated that students do transition from level to level, thus validating the four-level
social cognitive model.
Another significant contribution of these studies is that
they show that when students who are faced with challenges
observe models engage in coping strategies, they are more
likely to produce superior performance outcomes than those
who observe models who only engage in mastery experiences.
These findings demonstrate that students who make
unsuccessful attempts to complete a task may be taught
strategies for success by watching others (i.e., teachers or
peers) make the same mistakes, but then adjust their
strategies to produce successful outcomes. The results from
these investigations provide educators with a way of
operationalizing how to persist, persevere, and feel in control
Dr. Anastasia Kitsantas &
when learning. In other words, when teachers demonstrate
Dr. Maria K. DiBenede o
common mistakes and how to think and reflect and use
alternative approaches to resolving the mistakes, students
learn that modifying strategies can lead to success.
Continued on the next page
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Dr. Anastasia Kitsantas… Barry J. Zimmerman Award
Dr. Maria K. DiBenedetto
Continued from the previous page

In addition, Kitsantas has published numerous
articles on topics across diverse areas of learning such as
writing, homework, study strategies, student and teacher
self-efficacy, goal setting, self-monitoring, writing,
mathematics, science, and fitness and health – an area
which prior to her work, had essentially received little
attention. She continues to conduct research and publish
in these areas and has examined the roles of technology,
Dr. Barry J. Zimmerman with his wife,
gender differences, racial differences, multicultural
Diana, and Dr. Anastasia Kitsantas
pedagogy, childhood obesity, alcohol consumption among
college students, and music in self-regulated learning. She
has worked with a diverse group of participants across these studies including preservice
teachers, gifted students, bilingual students, and students in various grade levels ranging from
elementary through higher education.
Kitsantas has also conducted research on how to assess self-regulated learning most
accurately. Using real-time event measures such as the microanalysis, Kitsantas collaborated
with Zimmerman to examine differences between expert, nonexpert, and novice self-regulated
learning behaviors of students in an athletic task. The microanalytic methodology involves
asking students specific questions during a learning activity to obtain information about the
processes used. In their study, they examined students’ uses of several processes in the threephase model of self-regulated learning on an athletic task. Their findings showed that expert
students engaged in more self-regulated learning processes than nonexpert and novice
learners. In addition to the microanalysis, Kitsantas and Zimmerman also established the
reliability and validity for the Self-Efficacy for Learning Form (SELF) for college students. This
form has been used in other studies to examine students’ self-efficacy beliefs for learning.
Both of these methodologies provide examples of the rigor of her research in addition to
providing insight into how self-regulated learning processes operate. Along with these two
assessment measures, she has also developed other psychological instruments to assess selfefficacy beliefs and self-regulation.
Kitsantas has co-authored one book on supporting self-regulated learning using
integrative technologies and co-edited two books, one on the application of self-regulated
learning across disciplines, the second on fostering motivation in STEM through citizen science
programs (in press); books widely used among faculty and students. Her scholarship has had a
high impact on the field of educational psychology, and her publications have contributed to
our empirical and theoretical advances in the field. She has provided insight into the profiles
of learners who are self-regulated and the interventions to be used to enhance selfdirectedness in students.
Kitsantas has also had an active role in our SIG by serving as the senior chair and the
senior secretary. She is a Fellow of Division 15 – Educational Psychology of the American
Psychological Association (APA) and has served as a member of several Division 15 committees.
She is the recipient of a George Mason University Teaching Excellence Award and has served as
chair and mentor to over 30 doctoral students. She has presented at conferences nationally
and internationally, currently serves on six journal editorial boards (e.g., Contemporary
Educational Psychology), and is Chair of the Webinar Committee of Division 15 of APA.
Kitsantas is also the incoming Editor-in-Chief of the Journal of Experimental Education. Finally,
her commitment to self-regulated learning is evident by her recent award of over three million
dollars as Co-PI of a study on fostering students’ computational thinking with self-regulated
learning from the National Science Foundation.
In addition to each of the stated accomplishments, Kitsantas is a warm, caring, and
committed mentor and scholar who has emulated Zimmerman’s capacity to foster intellectual
growth and achievement in students and colleagues. For her rigorous record of publication and
exemplary impact on the field of studying and self-regulated learning, nationally and
internationally, Kitsantas is a well-deserved recipient of the Barry J. Zimmerman Award for
Outstanding Contributions.
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Research Team Spotlight Series
SRLab: Applications of Self-Regulated Learning across Disciplines at
George Mason University
Directed by Dr. Anastasia Kitsantas
Website: https://cehd.gmu.edu/people/faculty/akitsant/
with a focus on fine-grained analyses of SRL

Examining SRL in our lab

Dr. Anastasia
Kitsantas is an
esteemed and active
member of our SIG
SSRL.
Dr. Kitsantas is
Professor of Education
al Psychology in the
College of Education
and Human
Development. She is
the recipient of a
George Mason
University Teaching
Excellence Award and
a Fellow of the
American Psychological
Association’s
(APA): Division
15, Educational
Psychology.

Dr. Kitsantas’ research
interests focus on the
development of selfregulated learning,
learner motivational
beliefs, selfefficacy, and peak
performance in
academic, athletic, and
health related
domains.

Our research team seeks to
understand the nature and source
of a learner’s thoughts and
motivational beliefs to achieve
high levels of learning and
performance. We focus on key
processes of SRL (e.g., goalsetting, task strategies, selfmonitoring, environmental
structuring, and self-evaluation),
and study how these processes
impact learners’ motivation and
success in various domains of
learning. Given that considerable
personal practice is necessary for
any learner in any context to
achieve high levels of
competence, one of our main
goals is to design effective
practice methods that learners
can use to gain expertise. We also
focus on the role of experts such
as educators and coaches and
learning technologies in teaching
learners to structure their practice
environments and master and
refine skills during selfdirected practice.

 Provide professional development to instructors,

coaches, and health educators on how to infuse SRL
into instruction in elementary, secondary, and
postsecondary educational contexts

Current Funded Projects
We are currently working on a funded project titled
“Fostering Student Computational Thinking with SelfRegulated Learning.” The National Science Foundation
funded this project. The goal is to 1) integrate the fields
of computational thinking (CT) and SRL into science
courses (including, earth science, biology, chemistry,
and physics) and 2) develop a Science Practices
Innovation Notebook (SPIN). The SPIN will promote and
support the development of SRL in CT thinking and
capture student data while they are engaged in learning.
Subsequently, we plan to provide professional
development to high school teachers; including
collaboratively developing lesson plans that infuse CT,
SRL, and use SPIN. Finally, we plan to use data
analytics provided via SPIN to uncover patterns in
learning and develop a CT learning progression for
grades 9-12.

Goals of the SRLab

 Conduct research on the

development of selfregulated learning (SRL) and
student motivational beliefs
across diverse areas of
human functioning including
academic learning, athletics,
and health

 Explore the role of learning
technologies in supporting
and promoting student SRL
feedback loops during selfdirected practice

 Develop assessment

instruments to measure SRL
and motivational constructs

Dr. Anastasia Kitsantas with Dr. Barry J. Zimmerman
Continued on the next page
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Research Team Spotlight Series
Current SRLab Doctoral Students Conducting Research on SRL
Processes
Continued from previous page
Laura Dallman is a PhD candidate in educational psychology. Her research focuses on teachers’ social-emotional
competence and cultural intelligence in establishing supportive class climates.
Michelle Gnoleba is a doctoral student in educational psychology. She is interested in learning about the
relationships between student perceptions of quality faculty-student interactions, self-efficacy for self-regulation,
sense of belonging, and academic achievement.
Jordan Goffena is a PhD candidate in educational psychology. His research is geared toward novices’
development of self-regulation during motor skill acquisition and the subsequent transfer of self-regulation across
performance environments.
Jerusalem Merkebu is a PhD candidate in educational psychology. Her research explores the spectrum of
metacognitive reflection in relation to decision-making and well-being among college students.
Jenny Mischel is a PhD candidate in educational psychology. Her research focuses on examining adolescents’ selfefficacy beliefs in using strategies to cope with bullying/cyberbullying in school.
Maryam Saroughi is a PhD candidate in educational psychology. Her research focusses on self-efficacy for selfregulated learning and its relationship to well-being and academic satisfaction among language minority college
students.
Aubrey Whitehead is a PhD candidate in educational psychology. His research focuses on the effects of close
social groups on first-year college STEM majors pursuits.
Xiaorong (Amber) Zhang is a doctoral student in educational psychology. Her research focuses on English language
learners’ self-assessment beliefs in writing.

Dr. Anastasia Kitsantas with Dr. Timothy J. Cleary &
Dr. Héfer Bembenu y
Continued on the next page
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Research Team Spotlight Series
Profile and Recent Publications on SRL Processes
Continued from previous page

P
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Content Areas (pp. 351-373). Springer, Cham.

Dr. Anastasia Kitsantas is Professor of Educational
 Peters-Burton, E. E., Cleary, T. J., & Kitsantas, A. (2018).
Psychology in the College of Education and Human
Computational Thinking in the Context of Science and
Development. She received her Ph.D. in Educational
Engineering Practices: A Self-Regulated Learning
Psychology with a specialization in Development, Learning,
Approach. In Digital Technologies: Sustainable
and Instruction in 1996 from the Graduate School and
Innovations for Improving Teaching and Learning (pp.
University Center of the City University of New York. She has
223-240). Springer, Cham.
taught at James Madison University in the School of
Psychology, and Florida State University in the Department
 Clearly, T.J., & Kitsantas, A. (2017). Motivation and selfof Educational Research. Her research interests focus on
regulated learning influences on middle school
the development of self-regulated learning, learner
mathematics achievement. School Psychology Review,
motivational beliefs, self-efficacy, and peak performance in
46(1), 88–107.
academic, athletic, and health-related domains. She has
published in numerous
 Kitsantas, A., & Cleary, T.
journals such as The Journal
(2016). Development of self‐
of Educational Psychology,
regula on in secondary students.
The Journal of Experimental
A social cogni ve instruc onal
Education, Contemporary
perspec ve. In Wentzel, K., &
Educational Psychology, The
Miele, D. (Eds). Handbook in
Journal of Sport Applied
Mo va on at School (pp.169‐
Psychology, The Journal of
187). New York, NY: Routledge.
International Sport
Psychology, The
 Thibodeaux, J., Deutsch,
International Journal of
A., Kitsantas, A., Winsler, A.
Psychology and Health,
(2016). First-year college
Educational Technology,
students’ time use: Relations
Research and Development,
with self-regulation and
and The Journal of
GPA. Journal of Advanced
Educational Research. She
Academics, 28(1) 5–27.
has been an active
participant in many
 Hiller, S. & Kitsantas, A.
international student and
(2016). The validation of the
scholarly groups. She is
Citizen Science Self-Efficacy
also the recipient of a
Scale (CSSES). International
George Mason University
Journal of Environmental &
Teaching Excellence Award
Science Education, 11(5), 543Dr. Anastasia Kitsantas with
and a Fellow of the
558.
Dr. Barry J. Zimmerman when he received the
American Psychological
E. L. Thorndike Award
Association’s (APA): Division
 Kitsantas, A. (2014).
15, Educational Psychology.
Fostering student self-regulation
with learning technologies. Hellenic Journal of
elected Publications
Psychology, 10, 235-252.
 Cleary, T. J., Kitsantas, A., Pape, S., & Slemp, J.
 Zimmerman, B.J., & Kitsantas, A. (2014). Comparing
(2018). Integration of socialization influences and the
the predictive power of self-discipline and self-regulation
development of self-regulated learning skills. In G. A. D.
measures of learning. Contemporary Educational
Liem & D. M. McLinerney (Eds.), Big Theories Revisited
Psychology, 39, 145-155.
2, (pp. 269-294). Charlotte, NC: Information Age
Publishing.
 Cambridge-Williams, T., Winsler, A., Kitsantas, A., &
Bernand, E. (2013). University 100 orientation courses
 Kitsantas, A., Kolovelonis, A., Gorozidis, G. S., &
and living-learning communities boost academic
Kosmidou, E. (2018). Connecting Self-regulated
retention and graduation via enhanced self-efficacy and
Learning and Performance with High School Instruction
self-regulated learning. Journal of College Student
in Health and Physical Education. In M. K. DiBenedetto
Retention: Research, Theory & Practice, 15(2), 243(Ed.), Connecting Self-regulated Learning and
268.
Performance with Instruction Across High School
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Research Team Spotlight Series
Some Research Abstracts on SRL Processes at George Mason University
Lau, C., Kitsantas, A., Miller, A. D., & Rodgers, E. B. D. (2018). Perceived responsibility for learning, self-efficacy, and sources
of self-efficacy in mathematics: a study of international baccalaureate primary years programme students. Social Psychology
of Education, 21(3), 603-620.
The purpose of this study was to assess the interrelationship of elementary students’ perceived responsibility for learning,
self-efficacy, and sources of self-efficacy in mathematics, and differentiation as a function of gender and grade level.
Participants in this study included 442 third-, fourth-, and fifth-grade students from U.S. International Baccalaureate schools.
Self-report measures were used to assess key study variables. Students in grade five reported higher levels of mathematics
self-efficacy and perceived responsibility for learning than those in grade three. Grade four students also reported higher
levels of perceived responsibility than grade three students. In addition, regression results revealed that mastery experience,
vicarious experience, social persuasion, and physiological state accounted for a significant amount of variance in students’
mathematics self-efficacy, with social persuasion being the strongest predictor.
Clearly, T.J., & Kitsantas, A. (2017). Motivation and self-regulated learning influences on middle school mathematics
achievement. School Psychology Review, 46(1), 88–107.
The primary purpose of the current study was to use structural equation modeling to examine the relations among
background variables (socioeconomic status, prior mathematics achievement), motivation variables (self-efficacy, task
interest, school connectedness), self-regulated learning (SRL) behaviors, and performance in middle school mathematics
courses. Of particular interest was examining the mediation roles of both self-efficacy and SRL behaviors. Data about three
types of motivation beliefs (self-efficacy, task interest, connectedness) were obtained from 331 middle school students using
self-report questionnaires, while information regarding student SRL behaviors was obtained from teacher ratings. Structural
equation modeling analyses revealed an acceptable fit of the data to the proposed model. In addition to the overall model
explaining 51% of the variance in mathematics performance, a key finding was that both cognitive (i.e., self-efficacy) and
behavioral (i.e., SRL) latent factors served as key mediators in the model, with each of these factors exhibiting unique effects
on mathematics performance after controlling for prior achievement. Furthermore, each of the three motivation beliefs
played an important role in the model, particularly regarding the explanation of SRL behaviors.
Zimmerman, B.J., & Kitsantas, A. (2014). Comparing the predictive power of self-discipline and self-regulation measures of
learning. Contemporary Educational Psychology, 39, 145-155.
Using a multi-source, multi-measure research design involving 507 high school students and their teachers, we compared
prediction of these students’ academic achievement by a composite of students’ and teachers’ measures of students’ selfregulation (SR) with a composite of students’ and teachers’ measures of students’ self-discipline (SD). Hierarchical
regression analyses revealed that the SR composite was more predictive of students’ grade point average and performance
on a state-wide achievement test than the SD composite. Confirmatory factor analyses showed that, although SD and SR
latent factors correlated significantly, a two-factor solution provided an acceptable fit for the results. Structural Equation
Modeling analyses indicated that the SR latent factor predicted both measures of students’ achievement significantly, but
the SD factor did not predict either achievement measure significantly. No significant gender differences were found with
students’ SD, SR, or achievement measures. These results suggest a path for integrating two relatively separate streams in
self-regulation research on the basis of a well-established distinction between learning and performance processes.
Thibodeaux, J., Deutsch, A., Kitsantas, A., Winsler, A. (2017). First-year college students’ time use: Relations with selfregulation and GPA. Journal of Advanced Academics, 28(1) 5–27.
How students manage their time is critical for academic performance and is an important component of self-regulated
learning. The purpose of the present study was to examine relationships among
first-year college students’ (N = 589) time use, academic self-regulation, and target
and actual grade point average (GPA) at three time points. Findings showed that
students planned and spent less time on academics than socializing and work
obligations in their first semester. Students generally planned to spend more time
on academics in the second semester. Academic time use (planned and actual
academic hours) related to higher self-regulated learning and target GPA in the first
and second semester. Students who were farther away from their first-semester
target lowered their second-semester target GPA instead of planning more time in
academics. Students exceeding their target first-semester GPA planned to socialize
more in the second semester. Orientation and transition programs that assist
students may need to revisit time management and planning midway through the
Dr. Anastasia Kitsantas with
year to address potentially inadequate self-regulated learning in the first year of
Dr. Héfer Bembenu y
college.
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Book Review: Anderson, B. A. Learning to Learn with Integra ve Learning Technologies (ILT): A
Prac cal Guide for Academic Success. By Anastasia Kitsantas and Nada Dabbagh. Charlo e, NC:
Informa on Age Publishing

This book brings together what are often considered to be two
distinct subjects: student skills development and learning
technologies. The aim of the book is to help teachers in higher
education “facilitate college students’ academic success by fostering
self-regulated learning or ‘learning to learn’ through the use of
Integrative Learning Technologies (ILT)” (vii). The co-authors,
colleagues at George Mason University, reflect this dual focus with
their respective areas of expertise, one a specialist in Educational
Psychology and the other in Instructional Technology.
The volume is divided into ten chapters, with the first three
laying the groundwork for the remainder of the book. Chapter 1
outlines self-regulated learning, which “refers to goal-oriented
actions that an individual uses to acquire knowledge and skill without
reliance on others” (3). Such self-regulated processes include goal
setting, task strategizing, self-monitoring, self-evaluation, time
management, and help seeking, concepts which will be familiar to
those who have experience in student skills development. Integrative
Learning Technologies (ILT) is the focus of chapter 2. The designation
ILT is meant to offer a broad view of technology in higher education,
encompassing traditional learning technologies such as learning
management systems (LMS), as well as Web 2.0 and social media. As
the authors note, “we define ILT as a dynamic collection or
aggregation of Web tools, software applications, and mobile
technologies that integrate technological and pedagogical features
and affordances of the Internet …to facilitate the design,
development, delivery, and management of online distributed
learning” (21). Chapter 3 then attempts to connect these two areas, examining how college instructors
can use ILT to train students to become self-regulated learners.
The middle portion of the book (chapters 4-8) offers more examples focused on these issues,
highlighting the ways in which the specific self-regulated learning processes outlined in chapter 2 can
benefit from ILT. Particular focus is given to the use of learning technologies in goal setting, task
strategies, self-monitoring, time management, and help seeking. The volume concludes with two
chapters that touch on the specializations of the authors: chapter 9 reflects on motivation, affect, and
learning communities in light of ILT, and chapter 10 focuses on Web 2.0 and the contribution these
developments are making to learning technologies and student development.
Learning to Learn has several strengths. First, the larger thesis – that students can use learning
technologies to “learn how to learn” – is an important one. Although many institutions have adopted
various learning technologies in recent years to aid in the teaching and learning process, the recognition
that these same technologies can help students become self-regulated learners has been slower to take
hold. A further strength is that the authors offer many practical examples throughout the book. Each
chapter begins with a teaching scenario, and as the chapter progresses the scene is revisited in light of
the theoretical discussion. This is very helpful in terms of visualizing how on-the-ground student
development issues can be addressed through learning technologies. While these examples are drawn
primarily from large, introductory Math and English courses, the concepts are transferable and should
be helpful to those teaching theology and religion.
The book does have some drawbacks, however. To begin with, although the book is described as
a practical guide, the jargon at times is overwhelming. (For example, early on we read, “Based on
Bandura's reciprocal determinism theory which posits that an individual's behavior involves a reciprocal
interaction among the individual, the environment, and behavior, Zimmerman suggests self-regulatory
functioning.” [3], and that is only the first half of a very long sentence.) This leads to a larger issue,
and that is the question of the intended audience. The volume appears to be aimed generally at college
instructors, but the complex pedagogical and technological terminology as well as the nature of the
subject matter will in all probability dissuade a large swath of this target audience.
In light of this, a more appropriate readership might be those who will not be scared off by the
language and subject matter, notably IT specialists and those with responsibility for student skills
development. Such personnel will be able to tailor these concepts and applications to meet the needs
of their own institutions, faculty, and students. One hopes the book will indeed make its way to such
individuals, as it touches on a subject that will no doubt be an important dimension of the emerging
educational landscape. (Note: Find the original review in Teaching Theology & Religion, 15(4), 393-394.)
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Applications of Self-Regulated Learning across Diverse Disciplines:
A Tribute to Barry J. Zimmerman
Héfer Bembenutty, Timothy J. Cleary, & Anastasia Kitsantas (Eds.)
Information Age Publishing, Charlotte, NC.
Through its research-to-practice focus, this book
honors the professional contributions of Professor
Barry J. Zimmerman as illustrated by the recent
self-regulation applications of a highly respected
group of national and international scholars. This
book will serve as a valuable resource for those
interested in empowering and enabling learners to
successfully manage and self-direct their lives,
education, and careers. In particular, K-12
educators, college instructors, coaches, musicians,
health care providers, and researchers will gain
invaluable insight into the nature of self-regulation
as well as how they can readily apply selfregulation principles into their teaching,
instruction, or mentoring. Emergent trends in
education and psychology circles, such as linking
self-regulated learning assessment and
interventions as well as the use of technology to
enhance student learning and self-regulation, are
additional themes addressed in the book. The
kaleidoscope of self-regulation issues addressed in
this book along with the wide range of promising
intervention applications should also prove to be
particularly appealing to graduate students as they
pursue their future research activities and seek to
optimize their individual growth and development.
CONTENTS: Contributors. Foreword. Preface.
Barry Zimmerman’s Theory of Self-Regulated
Learning, Dale H. Schunk and Ellen L. Usher.
Sequencing Components of Mathematics Lessons to
Maximize Development of Self-Regulation: Theory,
Practice, and Intervention, Stephen J. Pape, Clare
V. Bell, and Iffet Elif Yetkin-Özdemir. SelfRegulated Strategies Development in Writing:
Development, Implementation, and Scaling Up, Karen R. Harris, Steve Graham, and Tanya
Santangelo. Application of Cyclical Self-Regulation Interventions in Science-Based Contexts, Timothy
J. Cleary and Andju S. Labuhn Cyclical Feedback Approaches for Enhancing Academic SelfRegulation in Postsecondary Mathematics Classrooms, Adam Moylan. The Triumph of Homework
Completion Through a Learning Academy of Self-Regulation, Héfer Bembenutty. Helping College
Students Become More Strategic and Self-Regulated Learners, Claire Ellen Weinstein and Taylor W.
Acee. Help-Seeking as a Self-Regulated Learning Strategy, Stuart A. Karabenick and Jean-Louis
Berger. Utilizing Calibration Accuracy Information with Adolescents to Improve Academic Learning
and Performance, Peggy P. Chen and Paul D. Rossi. Training Metacognitive Skills in Students with
Availability and Production Deficiencies, Marcel V. J. Veenman. Learning Technologies and SelfRegulated Learning: Implications for Practice, Anastasia Kitsantas, Nada Dabbagh, Faye C. Huie, and
Susan Dass. Self-Regulation Interventions and the Development of Music Expertise, Gary E.
McPherson, Siw G. Nielsen, and James M. Renwick. Implementation of Self-Regulation Interventions
in Physical Education and Sports Contexts, Marios Goudas, Athanasios Kolovelonis, and Irini
Dermitzaki. The Use of Self-Regulation Interventions in Managing Chronic Disease, Noreen M. Clark.
Applying the Model of Development of Self-Regulatory Competence to Mentoring, Maria K.
Dibenedetto and Marie C. White. Barry J. Zimmerman: Brief Bio.
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Dr. Anastasia Kitsantas with Dr. Barry J. Zimmerman and Friends
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and his wife,
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J. Cleary

Dr. Daniel C.
Moos
Dr. Marie C.
White
Dr. Maria K.
DiBenedetto
Dr. Héfer
Bembenutty

AERA SSRL SIG Times Magazine

Volume 2, Issue 2
Page 14

Foolproof Formulas for Aspiring Researchers Pursuing the Field of Self-Regulation
of Learning: An Interview with Dr. Anastasia Kitsantas
By Mr. Kyle Du
The Graduate Center and Queens College of The City University of New York

You have been an active member in the Studying and Self-Regulated Learning SIG for
many years and have served as the Senior Chair from 2002-2003. Which moment during
your time as chair would you consider the highlight of your service?

It was a big honor and privilege to be elected as the Junior and Senior Chair of the
Studying and Self-Regulated Learning SIG. Serving on SIG committees is important
because without volunteers who serve the profession, we would not be able to
disseminate information and contribute to our society. Getting to know the wonderful
colleagues in our SIG and working with them to understand the issues and grow
membership were some of the highlights of my service. It was a great experience and
avenue to network with other researchers in the field, and seek answers, recourses,
and support.
Your research has focused on self-regulation and motivation, and its relationship with
academic achievement and performance. What inspired you to pursue this field of
research, and why do you think these topics are of great importance to both teachers
and learners?

I have always been interested in improving teaching and learning across a variety of
domains. However, Dr. Zimmerman’s seminal article “A Social Cognitive View of SelfRegulated Academic Learning” published in the Journal of Educational Psychology in
1989 was an inspiration for me to conduct research on self-regulated learning and
achievement. In this article, Dr. Zimmerman emphasizes the importance of specific
processes (such as goal- setting, self-monitoring, and self-evaluation) and the role of
student behaviors and motivational beliefs in the pursuit of attaining personal goals.
These topics are important for educators and learners to understand because selfregulation is more than beliefs about personal will power. It involves specific
teachable self-regulatory processes such as selecting a strategy, self-monitoring, and
self-evaluating its effectiveness, and seeking help. The pedagogical implications of
these self-regulatory processes have been well documented by researchers in
improving students' academic functioning. Thus, it is vital for educators to design
instruction that fosters the development of these skills.
From your research, what is the most important message about self-regulation you
want students and educators to know and utilize in their classrooms?

The most important message about self- regulation for students and educators is the
importance of focusing on strategic process oriented goals. That is, goals that
emphasize processes rather than outcomes. Specifically, it is very important for
students to learn how to adapt strategic process goals (a focus on the strategy) in the
initial stages of learning, self-monitor these goals, and self-evaluate during the
learning process. Research evidence across domains shows that students who focus on
process oriented goals tend to set more challenging learning goals for themselves
once they achieve earlier goals, show more interest in the task, and display effort,
persistence, and enthusiasm during learning. In contrast, students who focus
prematurely on outcomes fail to succeed, and then following repetitive failures they
give up all together. Learners should shift their attention to outcomes once they have
demonstrated automaticity of required skills.
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Foolproof...An Interview with Dr. Anastasia Kitsantas
By Mr. Kyle Du
Continued from previous page

You were a student of Dr. Barry J. Zimmerman and a long-time collaborator with him.
What was your experience like learning from and working with such a seminal figure in
the field of self-regulation research? What impact did this experience have on your
development as a scholar?
I had the remarkable good fortune to be one of Dr. Zimmerman’s students and collaborate
with him for more than 20 years. Learning from and working with Dr. Zimmerman has been
an amazing and rewarding experience. First, his vast knowledge of the field, intellectual
curiosity, professionalism, amazing teaching grounded in modeling, guided practice and
collaboration, integrity and support, and enthusiasm were incredibly motivating. Second,
his compassionate, loving, nurturing, and kind personality, and the energy he put into his
students was boundless and continues to be a remarkable source of inspiration for me. In
regards to the second question, the passion for discovering new knowledge through creative
research methodologies and carefully designed experiments and for sharing what is learned
have certainly impacted me at a very deep level. As I mentor graduate students, I try to
emulate his teaching/mentorship practices. He has been a fantastic catalyst for me and I
am very grateful for his mentorship and the time we worked together. It is an honor and a
privilege to learn from and work with Dr. Zimmerman!
Finally, what piece of advice would you offer to aspiring researchers and scholars
pursuing the fields of studying and self- regulation?
First, I would advise aspiring researchers to find mentors throughout their careers to
shadow them and ask to review their manuscripts and provide feedback. Learning to
conduct research through modeling and social guidance, and forming collaborations with
other experienced researchers in the field leads to outcomes that are more meaningful.
Second, aspiring researchers should try to make an effort to continue collaborating with
and educating practitioners about the value and importance of reading research journals
and using research findings to improve teaching and learning in schools and other settings.
It is through research that we can improve instructional practices in educational settings
and indirectly develop competent, independent, self-regulated students. Finally, I
encourage them to join and volunteer to serve on SSRL SIG committees. It is a great way to
connect with other colleagues in the field and promote selfregulation across different domains. These are the foolproof
formulas for aspiring researchers and scholars pursuing the
fields of studying and self-regulation.

Mr. Kyle Du is a co‐historian for the Studying and
Self‐Regulated Learning SIG and is a doctoral
student in the Educa onal Psychology program at
the CUNY Graduate Center. His research interests
lie in the use of innova ve sta s cal strategies to
report and summarize data.
Mr. Kyle Du

