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Self‐Regulated Learning: An Essen al Element To Respond to the COVID‐19 Pandemic
Sean Adcro , Guest Editor (Manhasset School District & Fordham University )
levels of home Internet access, and
oﬀering teachers online workshops to
help them u lize mul ple instruc onal
technologies. Through it all, one fact
repeatedly rang true ‐ What was
required as much as any hardware or
so ware solu on was the development
and exercise of self‐regulated learning
(SRL) by both students and teachers.
As Charles Raﬀaele notes in his
ar cle, self‐regulated learning can be an
anchor from which to stabilize
Sean Adcroft
instruc on. The challenge, ar culated by
mul ple contributors including Lynne
Pantano and Nathan Snyder, was helping
s Taylor Acee noted in his
students who could ordinarily rely on the
introduc on to the April SSRL
Times, “In a blink of an eye, our coregula on of caring teachers to now
worlds got flipped upside down” (Acee, take on much greater responsibility for
their me management, personal
2020, p. 2). This change has been so
universal in educa on from Kindergarten mo va on, and emo onal regula on.
Fortunately, as Lauren Zucker
classrooms to doctoral programs, that I
reminds us, students are not without
felt it would serve as the appropriate
focus for the May issue of the SSRL
their strategies for managing distrac ons
Times.
to their learning. Jeﬀrey Albrecht
Héfer Bembenu y and I oﬀered reminds us that increased distrac ons
a simple wri ng prompt to some of our require students to increase their self‐
colleagues, and they graciously
mo va on and emo onal regula on in
responded with their eloquent answers. the current environment.
We believe that you will appreciate their
Teachers, too, had to step up
thoughts on the role self‐regulated
their self‐regula on to shi to online
instruc on. Self‐regula on is a process
learning played for them and their
that Dale Schunk and Maria DiBenede o
students as they shi ed to online
brilliantly outlined using Zimmerman’s
learning in response to the COVID‐19
cyclical phase model of SRL. Bradley
pandemic.
Bergey and John Ranellucci found it
My job as Director of
helpful to reflect upon Linnenbrink,
Instruc onal Technology and Libraries
for a K‐12 School District on Long Island’s Patel, and Pekrun’s (2016) mo va onal
North Shore, in New York, put me on the design principles in making their lessons
front lines of a transi on that was
more engaging to students facing a
replete with challenges and inequi es.
mul tude of stressors.
Peggy Chen illustrated such a
We also experienced some successes as
we struggled to meet the shi to remote process in her descrip on of the
learning forced upon students, teachers, me culous process she developed in
and parents. Within days my department conver ng a 200‐minute face‐to‐face
was distribu ng Chromebooks, checking seminar to an online class. Mimi Bong
described the
Sean Adcroft, PhD, is the Director of Instructional Technology &
results of her
Libraries for the Manhasset School District and an adjunct professor self‐reflec on
for Fordham University’s Graduate School of Education.
when she

A

realizes the cri cal role student feedback
plays in our teaching.
Marie White reminded us that
SRL is an interac ve process. She noted
the interac ve eﬀect the environmental,
personal, and behavioral factors have on
learning (as ar culated by Albert
Bandura), which is heightened in this
ecosphere of online learning.
One cri cal environmental
change observed by Manijeh Hart is the
amount of freedom students suddenly
have. The lack of a predictable schedule
ini ally had much sleeping in and few
showing up in virtual classrooms. This
can also impact adults who may have
become as accustomed to the bell‐
schedule as their pupils.
A me management tool that I
have used for the past ten years to the
benefit of both my students and myself
is the Pomodoro Technique (Cirillo,
2006). This me chunking process helps
one to divide amorphous projects into
discrete 25‐minute segments of me
with five‐minute breaks provided a er
each. The short blocks of me help to
overcome procras na on and may even
help us to overcome akrasia, a construct
Héfer Bembenu y described in this
Times Magazine as an inability to delay
gra fica on and lack of self‐control.
During this pandemic, SRL
helped us to focus on our goals and
dreams. In her ar cle, Claire Corrigan, a
graduate student portrayed on the cover
page of this issue of Times Magazine,
reflected that regardless of the
pandemic, with self‐efficacy, she will
continue pursuing her passion in life to
improve the quality of life for people
with disabilities and to encourage an
inclusive environment and world.
All of us can undoubtedly benefit
from these contributors' reflec ons as
our need for self‐regulated learning will
con nue even beyond the coronavirus.
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My Passion Is To Improve the Quality of Life for People with Disabilities
Claire Mairead Corrigan (University of North Carolina at Greensboro)

T

he coronavirus outbreak has had a significant impact on our
lives, and our society will never be the same. We are likely
to live the rest of our lives being cautious, fearful of shaking
hands or giving loved ones hugs. It has impacted employees’
safety, leisure activities, and academics.
On March, the University of North Carolina at Greensboro
(UNCG), my school, announced that our classes were changing
from being in‐person to being online (also known as distance
learning). Our chancellor sent out an announcement to students,
faculty, and employees, letting us know that our university would
be closing for one week to give faculty time to be prepared to
teach the rest of the semester online. The entire campus was
closing, and all students had to return home or move off‐campus.
This Spring 2020 semester would have been my last face‐
to‐face semester as an UNCG student. I received my bachelor’s
degree from UNCG. Then, started the master’s in the Therapeutic
Recreation Program in Fall 2018. I have enjoyed attending UNCG,
and the faculty have been extremely encouraging and helpful,
especially in my master’s program. I believed that I could pursue
my academic goals and they helped build my self‐efficacy to reach
my career aspirations.
In the years I attended UNCG, the majority of my classes
have been taught in person. While I have occasionally had courses
online, I do not know of any students who had enjoyed them.
Faculty often do not reply quickly when students have questions,
and some material such as those in statistics and research methods
classes are confusing to students when taught in an online format.
In addition, there is much cheating that goes on, and the faculty are
not even aware of it.
While the online format is convenient because we can do
our work on our own, many of my classmates, with whom I had
group assignments, would wait until the last minute. This would
add stress for me as I like to be self‐regulated and plan and get
work completed in advance of due dates. Group assignments were
much easier when we were in face‐to‐face classrooms because we
could meet on campus and plan who was doing what and set goals
of when tasks were due. While these are some of the challenges
we face in online classrooms, most of my professors have been
very supportive by allowing us to talk with them on the phone, by
providing extra Zoom meetings, and by generally responding to
emails promptly.
Distance learning has been a challenge, and especially for
those of us who historically attended face‐to‐face classrooms. Time
management and self‐regulated learning became much more
critical because we had a new set of assignments due weekly for
many of our classes. When I was struggling in my financial
budgeting class, I would get incredibly frustrated and wanted to
give up. I found the content very difficult, and the feedback from
my professor was often unclear. I worked hard by holding myself
accountable, setting progress and learning goals, and putting in
extra effort and persistence. These are things I have learned from
my parents. My parents always emphasize how important it is to
keep going, be persistent, and delay gratification ‐ even if you feel
frustrated and feel like crying.
Professors are also adjusting to changes to distant learning
and many of them do not have experience teaching online. Some
classes also require hands‐on activities that involve interacting with
one another, which is difficult to replicate online. My degree
involves working with people to teach them ways of using
recreation to improve their quality of life. I am especially interested

in working with people who have profound
disabilities, and these activities are impossible
to do online while maintaining social
distancing. My motivation and those of many
of my friends dropped over the spring
semester. It was difficult to sustain interest in
our courses when we were no longer able to
interact with each other personally or to have
the classroom discourse we had in our face‐to‐ Claire Mairead Corrigan
face settings.
Unfortunately for me, the coronavirus has affected many
aspects of my life. I was supposed to graduate in the spring and do
an internship in the summer. Not only was the graduation
ceremony canceled, but my internship was as well. This means that
my future is being postponed by at least six months and I am
worried it will not occur in the fall due to social distancing and the
potential spread of COVID‐19.
The sudden move to online classes and social distancing
meant that I could not spend time with the rest of my cohort –
classmates that I have worked so hard with over the past two
years. It makes me sad that our final days at UNCG could not be
spent making memories such as participating in our last
conferences as a cohort, attending a friend’s wedding, hugging,
and encouraging my friends, congratulating one another, and
taking graduation pictures with my professors.
Our academic life at UNCG has changed, as has our sense
of community. The coronavirus has changed my life as a graduate
student. Places my classmates and I would meet on campus are
closed, and many of my friends had to move out of their dorms and
return to their homes out of state. Because I live close to UNCG, I
find myself going back there with my skateboard. I ride along the
empty campus streets, alone ‐ with facemask at hand, looking for
signs of life on the campus where I have lived, studied, and worked
for seven years.
I miss not being able to socialize with my friends and do
the things most young people would do. Instead, I feel socially
isolated – and while Zoom get‐togethers are fun, they are not the
same as being together in person. I miss not having the freedom to
go to a restaurant, UNCG sporting events, or concerts. I miss the
family I have not been able to see because they live out of state,
and it is not safe to travel. I miss not being able to hike in parks
with friends or going to coffee shops to talk about school and our
future career goals. While these things are not academic, they are a
significant part of a young person’s life and impact ones’
motivation to learn and succeed in school. Nevertheless, the
principles of self‐regulation I have learned from my parents and
some of my teachers are still guiding me.
The pandemic has been challenging, but I have been able
to finish my course work, believe in myself, and engage in self‐
regulation as I move into the next chapter of my life which involves
my internship. My passion has always been to support and work
with people with disabilities. My passion is to improve the quality
of life for people with disabilities and to encourage an inclusive
environment and world. Regardless of a pandemic, with self‐
efficacy, I can do it!

Claire Mairead Corrigan is completing her master’s in the
Therapeutic Recreation Program at the
University of North Carolina at Greensboro.
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Our Self‐eﬃcacy for Teaching Online Has Increased during This Pandemic

I

Dale H. Schunk and Maria K. DiBenede o (University of North Carolina at Greensboro

n mid‐March, our university announced that face‐to‐face classes were suspended and would be converted to online given the spread
of the coronavirus. Faculty were given a week to make the conversion while students were told to wait un l they received further
no ce from their instructors. Further, students were recommended to leave their residence halls and return home, many of whom
live in rural areas without adequate internet access. This unprecedented upheaval was not business as usual. It required quick ac on
but, more importantly, the applica on of SRL principles for both faculty and students. We address how SRL can assist with online teaching
and learning for both instructors and students.
se ng and mo va on. We advised our students to set short‐term
(weekly and daily) goals, to regulate their use of me for class and
schoolwork. Through verbal persuasion, we assured them that they
would con nue to learn and succeed. We brainstormed with
students who were without regular access to the internet on
strategies for success, such as going to an aunt’s home and working
online in the basement or taking turns with a sibling when there
was only one computer in a home.
During performance (e.g., studying), we advised students
to monitor their progress toward a aining goals. We taught them
how to construct detailed study plans that included me es mates
for the various tasks and to pay a en on to devia ons from these
plans. They were advised to be metacogni vely aware of their me
while studying and taking study breaks con ngent on produc ve
eﬀorts. Students were also advised to gain control of their
environment (e.g., find quiet places to study and for class
sessions).
During periods of reflec on, we advised them
to evaluate the success of their strategies and adapt them as
needed. We helped them work through the struggles they were
experiencing by focusing a ribu ons on controllable things such as
me management and study strategies. Working from home may
sound nice, but it requires an adjustment in work schedules!
We are now over two months into our new rou nes.
Happily, we can say that our self‐eﬃcacy for successfully teaching
online and helping students learn has increased! Although SRL
always is essen al, it is in me of changing circumstances that it
becomes cri cal to ensure success.
References
Schunk, D. H., & DiBenede o, M. K. (2016). Self‐eﬃcacy theory in
Students
educa on. In K. R. Wentzel & D. B. Miele (Eds.), Handbook
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important. Key forethought processes are goal

Instructors
To eﬀec vely apply SRL, we must acknowledge that online
teaching is a process, not a product. There are many SRL models,
but we found useful the three‐phase model of forethought,
performance, and reflec on (Zimmerman, 2000). This model can be
applied to both planning instruc on and delivering it.
Within this model, during forethought, goal se ng is
cri cal. The overall goal is to become more proficient. As part of
forethought, se ng short‐term goals—such as preparing for next
week’s class—helps to build mo va on because they are
a ainable. Then strategic planning is essen al. There are many
resources available at our university for assis ng online teaching.
As we transi oned to online learning, we needed to build our
mo va on, such as believing that we were capable of teaching
eﬀec vely online (self‐eﬃcacy; Schunk & DiBenede o, 2016).
While planning instruc on and consul ng resources, as well
as during actual teaching (performance phase), it was essen al
to focus our a en on on instruc on and student learning and
to monitor our progress toward our goals. We o en sought help to
sustain mo va on.
During periods of reflec on for planning and actual
teaching, we evaluated how well our strategy worked and what
needed to be improved. We made a ribu ons to technology
availability for ourselves and our students, and we decided
whether we were sa sfied with the outcomes or wanted to make
changes for subsequent class mee ngs. Although we had some
experience in online instruc on, we found that applying this SRL
model to both planning and teaching helped to keep us on track
and mo vated us toward con nuous improvement.

Dale H. Schunk is Professor of Education in the School of Education at The University of North Carolina at
Greensboro. His research and teaching specialties are learning, motivation, and self-regulation.

Dale H.
Schunk

Maria K. DiBenedetto is a Lecturer in the School of Education, and the Director of Assessment and
Reporting in the Bryan School of Business and Economics; both schools are in the University of North
Carolina at Greensboro. and the microanalysis methodology.

Maria K.
DiBenedetto
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Akrasia, Delay of Gratification, and Chimpanzees during the COVID-19 Pandemic
Héfer Bembenutty (Queens College, CUNY)

D

uring the COVID-19 pandemic, millions of individuals
around the world are choosing between engaging in
akratic behaviors or delaying gratification. The inability to
delay gratification is an akratic problem of lacking selfcontrol. Akrasia refers to individuals’ inability to engage in self
-control by acting against what they know to be the best
judgment (Frank, 2015).
The Greek philosophers, Plato, Socrates, and Aristotle,
discussed the akratic problem. For Aristotle, individuals engage
in akratic behaviors guided by opinions opposed to what is
right. To Aristotle, enkrateia is being in power, which is the
opposite of akrasia (Kraut, 2017). An akratic action during this
pandemic may be illustrated when some individuals stormed
our beaches despite the risk of being infected (akrasia). On the
other hand, other beach-lovers may have delayed gratification
by sustaining social distance, distance learning, and by staying
at home (enkrateia). However, Socrates, who denied the
existence of akrasia and who argued that individuals will never
act against their best judgment, will claim that beach-goers
never acted against their best judgment because going to the
beach was judged worthy but acted guided by ignorance of
what is best.
In contemporary psychology, George Ainslie considered
akrasia as a function of construing a hyperbolic discount of
future rewards, with prompts for choosing an immediately
available reward rather than waiting for a larger one later on
(Ainslie, 1992). Furthermore, Walter Mischel construed akrasia
as a problem with self-control and delay of gratification.
Mischel proposed a hot/cool-system analysis of delay of
gratification, which is a dynamic framework proposed to
understand the delay of gratification processes (Metcalfe &
Mischel, 1999). To Mischel, the akratic problem strives between
the hot system governed by emotionality, fears, impulsivity, and
passions while the cool system is reflective, cognitive, flexible,
and strategic. The balance between both systems is the ideal
formula to delay gratification.
In contemporary educational psychology, delay of
gratification involves learners’ postponing immediately
available rewards and resisting temptations in order to reach
essential and worthwhile goals and rewards later on. Research
on delay of gratification reveals that students who reported
high willingness to delay gratification also reported engaging in
self-regulated learning and sustained firm self-efficacy beliefs,
values, intrinsic motivation, time management, help-seeking,
social and environmental control, and high academic
achievement (Bembenutty & Karabenick, 2013; DiBenedetto &
Bembenutty, 2013; White & Bembenutty, 2013).
Without self-regulation and delay of gratification, there
is no effective distance learning or life satisfaction during the
COVID-19 quarantine. COVID-19 has produced global health
problems for many individuals and a global economic crisis.
Nevertheless, this disease has shown how much generosity, love,

and altruism are around us.
We can learn from chimpanzees’ behavior about delay
of gratification. Like chimpanzees, humans are social animals
who live in physical proximity to each other. We depend on
each other. We do business, work, and learn together. We need
to learn more about self-regulation and delay of gratification.
Yes, we are social animals, and we want to be close to
each other, but we need to learn about akratic problems from
our closest primate relatives, the chimpanzees, with whom we
share similar immune systems. Chimpanzees live in small
communities, move frequently, get unusual limited respiratory
viruses, and many of those viruses they catch come from
Homo sapiens (Harper, 2020). It is well-established that
chimpanzees do delay gratification (Beran, 2018; Dufour, Pele,
Sterck, & Thierry, 2007).
Michael Beran (Beran, 2013. 2018) has conducted
numerous studies on chimpanzees’ self-control behavior. He has
observed that chimpanzees will postpone receiving an
immediate small reward and wait for a larger one. Beran
designed a study in which chimpanzees could either press a
button immediately to receive a reward of carrots or wait to
receive a more substantial reward (e.g., a banana). He found
that most chimpanzees waited over 20 minutes for the more
substantial reward.
Enormous uncertainty about the future of our
educational and economic systems is in the minds of most
individuals. We hope that a vaccine will be developed soon and
that we could go back to learning and teaching in our
classrooms. For that to happen, everyone needs to be agentic
contributors to positive solutions. Undoubtedly, educators need
to learn more about the detrimental effects of akrasia and
sharing with their students, parents, and government officials
the benefits of self-regulated learning and delay of gratification.
We need to learn more from chimpanzees’ delay of gratification
behavior.
COVID-19 is a problem with
many components that affect all aspects
of our lives. Students, parents, educators,
and policymakers need to improve their
understanding of self-regulated learning
and delay of gratification while designing
John Ranellucci
instruction, conducting professional
development training, and establishing
policies that could avoid akratic actions.
Doing this could prevent the spread of
the highly contagious disease and lower
the risk of outbreaks. At this time of
Héfer Bembenutty
distance learning, self-regulated learning
and delay of gratification matter.
Héfer Bembenutty is an associate professor of educational psychology at Queens
College of the City University of New York. His research interests include selfregulation of learning, academic delay of gratification,
self-efficacy, test anxiety, and homework.
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The Irony of Having to Teach and Learn Online: Our Forgo en Cravings for Social Interac on
Mimi Bong (Korea University)

A

me that students agree with me or find
my explanations clear; a frown and a
frustrated sigh make me go over the
material once more. A whisper or a chat
among them usually indicates they have
some questions about the task just
assigned, and bursting laughter and
giggles always make me rejuvenated –
my joke still works!
Most of us have been
studying, teaching, and practicing
self-regulation. We discuss how to set
goals, choose strategies, monitor
progress, and adjust the goals and
strategies to improve the outcome. I
used to set my instructional goals,
choose teaching strategies that I
believed would prove effective, and
monitor and revise my teaching by
consulting the course evaluation
results.
When social interaction was a
natural part of the teaching and learning
process, I focused on self-regulation to
improve my teaching. As I was forced
to teach without my students' frequent
interaction because of the recent
pandemic, I discovered the often hidden
and overlooked aspect of the self that is
social in nature.
After all, we are currently
living in an era where social regulation,
with which all members of the
community respect the common goal of
stopping the coronavirus pandemic,
willingly participate in tasks we usually
would not, and eagerly refrain from
things we usually engage in, for the
health and safety of not just myself but
others around me is critically more
important than self-regulation alone.
Perhaps it is time that we seriously
consider changing the name of the
Studying and Self-Regulated
Mimi Bong Mimi Bong, Ph.D., is a Professor of Educational Psychology and (SSRL) Special Interest Group
the Director of the Brain and Motivation Research Institute (https://bmri.korea.ac.kr/ (SIG) to the Self- and Socialenglish) at Korea University. She studies adolescent motivation and self-regulation Regulated Learning SIG?
with particular emphasis on goals, values, and self-efficacy.

ll of a
sudden, we
were required to
offer all of our
courses online.
At my university,
we were given
four options.
Each week, we
Mimi Bong could offer: (a)
various
assignments and
tasks to be completed independently by
students instead of lectures; (b) voiceover lectures using PowerPoint slides;
(c) asynchronous, on-demand videos by
recording the lectures in advance and
uploading them on the platform of our
choice; or (d) synchronous, live online
lectures using various tools such as the
Blackboard Collaborate, Kaltura,
Microsoft Teams, and Zoom.
My preference would have been
a flipped class, with which I have
considerable experience and know
would improve the learning benefits of
my students. However, I have learned
painfully from my series of trial-anderrors during the past three years that
offering a flipped class, if you want to
do it right, requires an enormous
amount of advanced planning. Flipped
classes are possible within a virtual
learning environment as well, but doing
so would entail even more advanced
planning, the time and energy for which
I did not have.
After contemplating the pros
and cons of the four options, I decided
to go for option "d" and offer online
lectures to students in real-time. Live
online lectures would necessitate the
least self-regulation on the part of my

students because they would need to be
on the other end of the line at every
designated class time.
I started teaching the course via
Zoom. I told the students that turning
the camera on or off is entirely up to
them because there could be various
circumstances under which they might
want to protect their own or someone
else’s privacy. Some might have to
connect from a site where the internet
speed is slow or the connection is
unreliable, and having to transmit
videos with their data would be costly.
I taught the next two classes
looking at five faces and 50 black
compartmentalized windows on the
screen with nothing but the student’s
name under each of them. The whole
time, I felt like I was talking to a wall.
It killed all the fun that I usually have
when I teach. After two agonizing
faceless classes, I begged the students
to show their faces if they did not mind.
With 10+ faces on the screen in every
class, I was back to my usual self, selfefficacious and witty (or at least I felt
so).
What have I learned from this
experience? As a college instructor, I
have always thought that I am the one
who provides useful feedback to my
students. I have never realized that my
students have been continuously
providing valuable feedback to me.
Alternatively, more accurately, that I
have been continuously craving their
feedback all these years. After their
faces were replaced with flat black
squares, I realized how much I sought
their feedback while teaching and
tailor my instruction accordingly.
A nodding here and there tells
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Succeed with Cognitive Modeling the Challenges of COVID-19 Pandemic
Marie C. White (Center for Advocacy and Learning)

emote learning has brought our students
into our homes and allowed us to model not
only our teaching but also how we learn and
adjust to new challenges. We have become
models of how we work within the context of a personal
and familial environment, how we react to
interruptions, and how we cope with unexpected
technical errors of live stream teaching.
The social cognitive theory raises awareness of
the influence of these contextual factors on learning and
any attempt to self-regulate (Bandura, 1986).
Considering the complex makeup of our even more
diverse classrooms, and the challenge of meeting all of
the needs of every student (online), we as educators are
looking for ways to find common ground with parents,
peers, and the students themselves (White and
DiBenedetto, 2015).
In social cognitive theory, both internal and
external factors impact learning. The teacher is charged
with designing a learning environment that promotes
the interactive relationship between environmental,
personal, and behavioral factors during the learning
process.
Effective models, instructional strategies, and
feedback are environmental factors that influence a
student’s goals and a sense of self-efficacy for a specific
task. All of these elements encourage the behaviors that
can lead to achievement, sustained motivation, and
learning, which in turn, reciprocally impact personal
factors. In order for this to happen in any classroom,
both students and teachers need to be proactively
engaged and become agents of change (White and
Bembenutty, 2017)
What I am observing during this challenging
time is that the teachers who have high self-efficacy to
engage their students remotely have practiced
promoting self-regulated learning in their professional
and personal lives before being thrust online. They also
realize that without the physical presence of the
models, they must take into account that the cycles of
forethought, performance, and self-reflection move at a
much slower pace with increased cognitive modeling
and emulation.
Besides, making advances from observation to
emulation to self-control to self-regulation requires the

presence of an instructor who can consistently draw
from personal wells of patience and perseverance that
do not diminish self-efficacy when required to teach in a
new and challenging learning environment.
During the school year, I work with a group of
professionals from the field of teacher education. We
host monthly meetings to support the daily challenges
faced by educators from all areas of teaching and
learning. When remote learning began, we extended the
frequency of the meeting times to once per week and
have been able to provide a forum for transparency and
interaction amongst teachers, administrators, and
faculty members. Each week we spend our time with
alumni and teacher educators to support them and help
them work through the challenges of managing their
teaching responsibilities and their homes, children,
demands of the districts, and personal care.
I have found that providing support service has
engaged teachers as learners who are willing to revisit
how they can apply their self-regulatory practices to the
demands made by family, students, parents, and
administrators. Last week, we discussed that although
we are all in the same storm, we are not in the same
boat. However, revisiting the adaptive nature of SRL,
taking into account the variables that impact our goal
setting, and having a strong
sense of personal agency, has
helped each one of us pace
ourselves and our students to
be in this together, making
sure no one is left behind!
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SRL Cannot Prepare You for the Pandemic or Can it?
Peggy P. Chen (Hunter College, CUNY)

A

s we are living with the uncertainty of COVID19, my institution abruptly announced its closing
in March, with only a week of preparation time
for moving in-person classes to remote learning.
Teaching and living in New York City during this time are
surreal experiences.
In spring 2020, one of my graduate-level courses
was a four-credit, with 200 minutes of in-person class. I
had never taught online courses and thought I could simply
teach via Zoom. However, the first synchronized remote
class went horribly wrong: I only had intermittent internet
connection throughout the session, and I got kicked out of
my Zoom meeting countless times. Besides, though all the
students muted their speakers, I could see from those that
had their camera on that they were frustrated with the class.
Several of them have small children or live with family
members or roommates, and some were distracted.
The most challenging part about such a long Zoom
meeting was the inability to get enough feedback from
students, particularly those who chose not to have their
camera on. My confidence (i.e., self-efficacy) wavered
then. After the first Zoom class, I re-examined my teaching
and my students’ perspectives on learning online. It was
time to re-calibrate this 200-minute course, and it had to be
done ASAP. I needed to come up with a self-regulated
plan.
Synchronized learning for 200 minutes in the
evening cannot work when many students have families or
live with others in cramped apartments. Further, many
work full-time. Thus, I had to add flexibility to the structure
that would allow students to choose when to do their
learning and assignments. I provided structure in the way
that I checked on their learning progress. Once I had a selfregulated plan for the course that involved a combination of
asynchronized and synchronized learning, I modified it, as
well as the delivery system I used.
First, I divided each 200-minute lesson into smaller
chunks, which I called modules. Each module contains only
one topic, which I covered in about 12 slides of
PowerPoint. For each module, I voiced-over the slides,
which took about 30 minutes. Students could then go
through the modules on their schedule. I realized that the
voice-over was incredibly difficult for me to do and found
myself unable to talk naturally, which I had not anticipated.
Verbal recording and voicing-over my PowerPoint slides
without an audience was an obstacle; no one could give me
feedback about the clarity of the content. So, I decided to
add another step to the process of creating each module.
I decided to write a script for each of the
PowerPoint slides before I did the voice-over. I wrote out in
complete sentences and paragraphs how I wanted to present
the content of each slide, articulating everything, including
the way I read graphs, tables, and charts. The metacognitive

process of writing out how I wanted to present each
concept and content made me examine every detail of the
information and think about at what point to best interject
an example, show a figure and graph, and read the
PowerPoint slides. Writing verbal scripts made me even
more aware of my conceptual understanding of the content,
which I have taught for years. I wrote and rewrote so that I
felt the substance of each slide not only included its
explanation but led logically to the next slide and to a
holistic module.
For each module of 12-15 slides, I wrote pages and
pages of scripts, editing them in between. Once I was
satisfied with the written script, I recorded the module with
the voice-over function in the PowerPoint. I then listened to
each slide for clarity. Then, I made sure that every module
included places where I would ask questions for students to
think about the content before I met with them at the
synchronized meeting. Such intermittent questions in each
module provided space and time for students to engage in
self-monitoring and self-reflection of their comprehension
of the presentation.
In this way, the 200-minute synchronized meeting
morphed into an 80-minute question and answer session.
Students came to the synchronized meeting prepared with
questions and were ready to talk about their learning and to
answer questions posed by other students. I wanted to
support my students to self-regulate and control their
learning.
Although my experience of creating remote
learning includes many features of self-regulated
learning, the critical features of task analysis,
monitoring progress, self-reflection, integrating student
feedback, and iteration of modification were especially
apparent. I could never have imagined how much time
and effort I would have to put into this process for a course
that I had taught multiple times.
However, moving a course from in-person to online
prompted me to self-evaluate my
instruction and add multiple layers of
preparation so that every aspect of
online learning was fruitful. After
tweaking my presentations multiple
John Ranellucci
times and getting student feedback, I
believe I have refined these modules
into effective learning sessions and
have salvaged the course from
becoming what could have been an
epic disaster. It is now a solid selfregulated learning experience for all.
Peggy P. Chen
Peggy P. Chen is an Associate Professor in the School of Education at
Hunter College, City University of New York. Her scholarly work includes
research on self-regulated learning, teacher beliefs about grading, and
classroom assessment.
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Reflec ons from a SRL Teacher:
Learning Has Become an Intrinsic Force That We Must All Fight To Access

A

Nathan Snyder (New York City ELA Teacher)

ll it took was one news conference for 1.1 million
public school children in New York City to become
home‐schoolers. It certainly was not the result of
me culous planning by school oﬃcials, superintendents,
administrators, teachers, students, and parents. This event
did not happen in isola on. I bet most of you are reading this
from home as well, given li le me to prepare for your new
normal.
As a New York City public high school teacher, I
needed to reassess the plan for the last two weeks of my
memoir wri ng course that contains 106 juniors. As any
trained researcher would respond, I decided to seek data
before making decisions. This came in the form of asking and
answering as many ques ons as I could ponder regarding the
“what if” scenarios students and parents were going through
during this Covid‐19 pandemic. I read ar cles, watched
diﬀerent news broadcasts, a ended virtual happy hours with
colleagues, and tried to figure out how to finish the quarter
appropriately while maintaining the academic integrity of the
course.
While digital learning is not elusive to me—I
conducted a study for my disserta on on the defining
characteris cs and eﬃcacy of using flipped learning (Snyder,
2019)—I consider myself underprepared to teach online
exclusively. I used my 18‐years of teaching experience as
confidence that “I can do this,” but I also wondered if my
teenage students could too.
I have the privilege of teaching at a progressive
public school in Manha an that trains students how to
become self‐regulated learners (SRL), or learners who use
metacogni ve skills to recognize what they know and
determine what they need to push their learning further
(Zimmerman, 1990).
My concerns with transi oning to online teaching
were not for students with a strong sense of SRL but for
those who have yet to develop this academic empowerment.
Students need to become independent thinkers and learners,
maybe now more than ever, as online learning can quickly
turn into accomplishing a series of tasks rather than seeing
these ac vi es as opportuni es to engage with content and
to advance various skills. The sudden shi to distance
learning is a forced matura on of our student learners in that

their educa onal responsibili es have grown into the
scenario secondary educators have been preparing them to
achieve in their next phase of life. This independent learning
will occur in college and beyond.
I invoked the spirit of higher educa on further by
altering my expecta on of students comple ng daily
assignments to tackling weekly goals instead, as I realized
that students might not merely be home and fine. This is not
a typical homeschooling situa on, emo onally or physically;
thus, I needed to reassess my students’ needs.
I have several students who le the city, either
seeking more rural areas to ride out the storm or moving in
with extended family in other countries to care for them.
Time and deadlines have a diﬀerent meaning when students
are in diﬀerent parts of the world. Sleep and work schedules
fluctuate; therefore, my learning targets should also.
Overall, what I have learned about the importance of
learning during this pandemic is that authen city has
become more impera ve. Students, parents, and teachers
are managing their own lives around this crisis and recognize
that life cannot always be controlled and manipulated.
Learning has become an intrinsic force that we must all fight
to access regardless of what prevents other aspects of
society from running.
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Self-Regulated Social and Emotional Learning
Jeffrey R. Albrecht, Jr. (University of Michigan)

elf-regulated learning is more
imperative than ever and is
undergoing a profound
transformation in K-12 contexts.
Regular schedules have been
upended, co-regulators (e.g., peers,
instructors, counselors,
administrators) are less accessible,
most of the typical motivators (e.g.,
grades, required assignments,
compulsory attendance) have been
removed, distractors (e.g., video
games, siblings, napping
opportunities) are more challenging to
elude.
Learning mainly entails
staring at screens watching programs
developed by teachers, many of
whom are new to online instruction.
Students must also learn to
negotiate intense emotions and
unprecedented social dynamics in
relative isolation with limited access
to mental health supports,
precipitating a growing concern for
their social and emotional wellbeing. For such r easons, my wor k is
mostly focused now on supporting
students’ self-regulated social and
emotional learning (SEL).
As a community school
coordinator, my job is to support
educators in setting and achieving
school/district improvement
initiatives. For
instance, I assess
students’
academic, social,
and emotional
needs and
coordinate school
Jeffrey R. Albrecht, Jr. and community

resources to meet those needs. In my
work, I have found that many
adolescents are struggling with
motivation regulation; many have
never even fathomed the idea that
they can/should manage their
motivation and emotions in school.
In my work, I advocate for
programming to help students develop
the skill and will for motivation and
emotion-regulation. Such skills are a
frequent target of SEL programs,
which are gaining traction in the U.S.,
as evidenced by increasing legislation
and funding to bring SEL to all
students and the growing
smorgasbord of SEL interventions.
Under the umbrella of SEL, I believe
this is an opportune moment to utilize
insights from self-regulation and SRL
research to meet the needs of more
students.
In collaboration with
educators, families, students, and
community stakeholders, our program
seeks to help students learn to
regulate their thoughts, feelings,
behaviors, and contexts through
scaffolded, multi-tiered instruction in
SEL. We believe that their use of selfregulation will support their mental
health and positive academic
outcomes, such as motivation and
achievement. We are piloting an
online universal SEL intervention
based on cognitive-behavioral therapy
(CBT) and mindfulness with K-12
students to promote self-regulation
during the quarantine.
Consistent with Pintrich’s
(2004) motivation and SRL

Jeffrey R. Albrecht, Jr., PhD, is a Community School Coordinator for the TRAILS to Wellness
Program at the University of Michigan’s Department of Psychiatry and Depression Center, where he
works with educators and community stakeholders to coordinate mental health resources for
students and K-12 staff. His current research focuses on the reciprocal development of socialemotional competencies, self-regulation, mental health, and academic outcomes in adolescence.

framework, CBT focuses on
developing the skill and will to
regulate four areas: cognitions,
emotions, behaviors, and contexts.
In the case of CBT, the will
comes from the desire to reduce
negative and increase positive affect,
and the skill comes from the practice
in planning, monitoring, selecting,
and reflecting on emotion-regulation
strategies. Mindfulness activities are
used in each lesson to increase
awareness of the interplay between
thoughts, feelings, and actions and the
effects of strategy use on social and
emotional well-being.
Rates of mental health
challenges among teens in the U.S.
have been on the rise for years, which
many experts are now predicting will
accelerate in the wake of this
pandemic. As self-regulation
researchers, we have much to offer
students and their supporters to
help address these challenges, and I
believe this will become clearer as
we expand our research programs
and align them with current
initiatives toward SEL and student
mental health.
While researchers in these
areas are interested in improving
academic outcomes, much of that
work overlooks the role of selfregulation as transferred and applied
in the academic context. To illustrate,
SEL theories typically hypothesize a
direct link between social and
emotional well-being and academic
outcomes, where it is likely that SRL
mediates that relationship. Links
between mental health and selfregulation in academic contexts and
the role of therapies in promoting
SRL are also in need of increased
attention.
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Recognizing the Disconnect between SRL Demand and Support in Distance Learning
Lynne Pantano
Middle School Teacher and Director of Academic Tes ng and Analysis, PK‐8
gratification, help-seeking, and self- example that illustrates the necessity
efficacy. Thus, teachers need to
hen California’s stay-atof analyzing instruction in light of the
home order was issued, my consciously adjust instruction to
current situation.
school was, in many ways, ensure that students have the
The quick shift to distance
well-positioned to meet the challenge support they need to develop SRL.
learning has created gaps between
This is not just a matter of
of distance learning. We have had a
SRL demands and supports. Those
1:1 environment in grades K-8 for six converting classroom instruction to a gaps become apparent when we
digital format. Distance-learning
years, we are familiar with online
examine students’ task analysis, time
lessons must be analyzed to ensure
resources, and all of our students
management, persistence, and selfhave internet access at home. Quickly, they are not merely cycles of
evaluation, and they have significant
assignments and assessments.
however, it became clear that more
implications. If we expect but do not
Additionally, teachers need to
than the instructional medium had
support increased student SRL, are
identify the SRL behaviors their
changed.
our assessments still valid? What
lessons demand and ensure that
Typically, teacher feedback
about placement? How does this
students have support in developing intersect with differentiation? With
and presence guide students in
those skills.
developing self-regulated learning
concerns about equity?
Where there are disconnects
(SRL) skills. Teachers create
Teachers must recognize the
between expectations and supports,
demands that distance learning
environments that help students
places on students. Whether
learn. Lesson introductions influence teachers must devise ways to bridge
students’ motivation; explanations of the gaps. In my classes, for example, articulated or not, there is a greater
objectives and expectations help them students create individualized plans expectation that students will have
SRL-related skills. Teachers need to
when new concepts are introduced.
analyze learning tasks and set goals,
consciously
adjust instruction to
They
summarize
the
learning
task,
and clarification contributes to their
ensure
that
students
are supported as
develop
a
plan
to
complete
it,
identify
self-efficacy.
they
develop
those
skills.
We need to
resources,
set
deadlines,
and
indicate
During independent practice,
find
ways
to
give
students
the
how
they
will
measure
their
progress.
teacher feedback can guide students
feedback
and
guidance
that
happened
Students
practice
learning
to helpful strategies, redirect them
easily
when
strategies
throughout
the
year,
when they get distracted, and assist
we were
applying them to learning tasks and
them in managing their time.
together
reflecting
on
their
efficacy.
When
Furthermore, teachers’ responses to
with them
instruction
moved
online,
students’
finished work can help students
in the
use
of
teacher
and
peer
conferences
as
assess their learning and identify why
classroom.
learning
strategies
declined.
Because
they succeeded or fell short on a
Now, more
we
were
no
longer
in
our
classroom,
given task. In a classroom, these
than ever,
the
students
did
not
have
easy
access
interactions happen regularly;
students
to
me
or
each
other.
Our
distance
teachers can take advantage of
would
learning
arrangement
was
hindering
opportunities to support students as
benefit
their
use
of
effective
learning
they arise.
from
strategies.
The unanticipated switch to
explicit
Our
solution
was
to
designate
distance learning has separated
instruction
class time for student-directed
teachers from students and limited
collaboration. Students can ask me for in SRL.
their control over the learning
help or ask to work with classmates in
environment. At the same time, it
Lynne Pantano
places increased demands on
online breakout rooms. It is a simple
students to demonstrate SRL
processes like delay of
Lynne Pantano teaches 7th- and 8th-grade ELA and serves as the Director

W

of Academic Testing and Analysis at St. Junipero Serra Catholic School.
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Summer Vaca on or Endless
Homework? Time‐
Management in the Wake of
Remote Learning
Manijeh Hart (Special
Educa on Teacher in New York
City & CUNY, Graduate Center)

W

Since beginning remote learning
with my class of 5th graders, it is clear
that about half of the students are in the
mindset of summer vaca on. Some
students complete the morning “Rise
and Shine” ques on in the a ernoon or
evenings, and daily assignments are
submi ed throughout the night. In the
case of students who already needed
addi onal structural supports in the
classroom, receiving assignments from
them during remote learning has proven
to be a challenge.
When I have conversa ons with
students about their work habits, they
will admit that they were sleeping or
playing video games. The expecta on is
not to replicate a school day in the
context of remote learning; however, the
lack of rou ne reinforces the
lackadaisical a tude towards formal
educa on in the summer.
Many stakeholders have
discussed the role of homework in
educa on. Marzano and Pickering (2007)
suggest that inappropriate homework
may produce li le or no benefit and may
even decrease student achievement.
There are debates about
whether or not homework should be
assigned at all. The current way that
remote learning is being delivered feels
as if we teachers are assigning endless
homework. What is worse is that this
“homework” is not a reflec on of
material thoroughly taught and learned
previously that day—the typical
homework protocol. Instead, we are
expec ng students to navigate new
material and adequately complete
standard‐based assignments
independently.
Keeping in mind the novelty of
the work and the volume assigned each
day, it is easy to speculate that students
are experiencing cogni ve overload—
which may be contribu ng to the lack of
engagement on remote learning
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pla orms.
What
can be done to
combat a
“schools‐out”
or the “more
homework”
mentality?
How can we
support
students so
they can
Manijeh Hart
successfully
transi on to
remote learning? Time‐management
plays an essen al role in both cases.
Students who struggle with me
management o en cannot get to class
on me, do not complete projects, and
might feel surprised when it is me to
clean up (Prath, 2019).
Cul va ng an at‐home rou ne
for engaging in academic work may
assist students in changing their
mindsets about their posi on as remote
learners. Crea ng a daily schedule that
includes a consistent start me,
intermi ent breaks, and set end me
can add structure to every student’s
day.
Addi onally, sleeping and ea ng
habits should be adjusted and enforced
to support daily academic schedules. By
nature of learning from home, K‐12
parents will play an integral role in
suppor ng their children in following
their schedules and making the
necessary adjustments for op mal
par cipa on in the online learning
environment. With parents, teachers,
and students working together, it is
possible to triumph over the challenges
of remote learning.

hen students are in school,
what are the two things they
look forward to the most?
Summer vaca on and not having any
homework. Even the highest achieving
student celebrates these breaks in the
curriculum. Why do they look forward to
these two occurrences? It is because
each instance represents freedom—
students are free to use their me as
they may.
From my perspec ve as a
teacher of remote learners, it seems that
students are maximizing on the summer
vaca on feel of being home all day and
rejec ng the daily assignments that
resemble homework. It is concerning
because of the lack of engagement now
may lead to months or years of remedial
classes in the future.
As an educator who has started
12 new school years, I can confidently
say that “Summer Slide” is real. Students
come back to school reading a level or
two below where they le oﬀ in June,
math skills are forgo en, and you may
get the occasional vaguely stated, “Oh
yeah, I remember learning something
about that last year.” All are indicators
that students were not engaged in
academic work over the summer, at
least not to the degree of maintaining
References
the knowledge a ained by the end of
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Summer vaca on is glorified
Educa onal Leadership, 64(6), 74‐79.
Prath, S. (2019). Helping students with execu ve
across student bodies because it signals
func on‐what is our role as SLPs? Asha Leader, 24
a reprieve from the demands of
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schoolwork. Students know
Manijeh Hart is a full‐ me elementary special educa on teacher in New York City. She is currently
bed mes will be on a sliding
pursuing her doctorate in Educa onal Psychology at The Graduate Center and works as an adjunct
scale, and video games are
professor at CUNY School of Professional Studies. Manijeh has a passion for teaching, and she
not just for the weekends.
believes that all students can achieve when supported in adap ve learning environments.
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Students, Given
Opportunities to SelfRegulate and Overcome
Obstacles, Do Exactly That
Charles Raffaele
The Graduate Center, City
University of New York

A

s many others can relate to
from these past two
months, it has felt to me
like the rug was pulled from
underneath me. The same
semester when I had planned to
make various improvements to
my teaching, became the same
semester when in reality, I
struggled to stay at least sound on
a foundational level with the
COVID-19 afflicting all the
world.
My primary concerns
became: (1) Can students
connect? (2) Can I teach them all
equitably? and (3) Can I assess
them all equitably? Fortunately,
my self-regulated learning
approach and the engaging of
self-regulated learning in my
students became anchors from
which to stabilize instruction.
Indeed, in the end, they even
became ways to start to thrive in
this most unhospitable context.
The key adaptations
relied on my treating myself as
a teacher who can learn. Seeing
what worked or did not work or
where students had problems or
did not allowed me first to
achieve a foundation of equity,
and then gradually streamline
my approach.

Specific basic tools (e.g.,
the ability for students to unmute
and talk or to communicate
through writing in the chatbox/
small group chatrooms/Google
Docs) were sufficient for
synchronous student-centered
learning. Using these tools and
other ones and continuing to have
high expectations with necessary
accommodations for my students,
also allowed students to engage in
their self-regulated learning
successfully.
I must give much credit
to my students because without
them the class would not have
been salvaged as well as it was.
When there were uneven
parameters that could have
allowed students to socially loaf,
they, by and large, made the
extra effort on their own.
While I had made clear to
my students that all coronavirusrelated issues would be
accommodated, I ended up seeing
no signs of widespread false
reporting of issues for selfish
benefit. Students reminded me
when I had forgotten to discuss a
topic that I had said I would
discuss. One group of presenters
even used the limited tools
available to particularly
significant effect, using a
combination of a Google Forms
survey and chatbox responses to
pre-test and post-test their fellow
students for a rapturously
engaging presentation.
Taking control of what I
had control of, and promoting my
students’ ability to do the same,
has led to a reasonably valuable
outcome for my class in the face
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of

Charles Raffaele
devastating challenges. This is
keeping in mind not only the
online shift but also illnesses/loss
of family members among some
of my students.
However, my students
made sure to keep an eye on why
they were in my class and the
meaningful career it was to lead
them to in the future. Making the
class their own, with its place in
the achievement of their dreams,
was paramount in causing their
successes this semester; all I had
to do was to set up the conditions
for them to enact this.
My students’ positive
dispositions, commitment to their
professional dreams, and selfregulated learning have made
what was to be a challenging
semester a very successful and
rewarding one. Yes, I treated
myself as a teacher who can
learn. I am a self-regulated
learner teacher, who together
with my students, embraced the
given opportunities of distance
learning to self-regulate and
overcome obstacles.

Charles Raffaele is a doctoral candidate in the educational psychology program at City
University of New York, Graduate Center. His research focuses on multimedia learning, second
language learning, and game-based learning.
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Supporting Student Motivation with Design Principles through a Screencasting Activity
Bradley W. Bergey (Queens College) & John Ranellucci (Hunter College)

W

e teach in the City University of New York in a city that
con nues to be an epicenter of the global COVID‐19
pandemic. As the university shi ed to online instruc on
in mid‐March, it immediately became clear that our students’ lives
and the lives of their family members were radically disrupted: they
lost employment, they fell ill, some lost loved ones to the disease.
On top of personal turmoil, students faced professional
uncertainty, as they abruptly le student teaching assignments and
wondered about the implica on for cer fica on, gradua on, and
the job market.
We found ourselves wondering how we could support
students’ well‐being and mo va on in such a stressful, turbulent
me. How could we, as instructors, help students find value and
meaning in their academic endeavors when so much in their lives
were disrupted? In considering this ques on, we found it useful to
reflect on Linnenbrink, Patel, and Pekrun’s (2016) mo va onal
design principles (see Table 1) as we rapidly transi oned our
courses into online formats.
One learning ac vity that we designed to put these
principles into ac on was a task in which students created a brief
instruc onal screencast about a course‐related concept. A
screencast is a digital recording of ac ons that occur on a computer
screen (e.g., screencast‐o‐ma c.com). Such recordings can help
develop original video content for online teachings, such as
recording a mini‐lecture or instruc ons for how to complete a task.
Since most of our students are preservice or in‐service
teachers, we felt that learning how to develop instruc onal
videos was an especially crucial professional skill for students in a
post‐COVID‐19 world. In explaining the assignment, we
emphasized the meliness and relevance of crea ng short
instruc onal videos, especially in light of the current transi on to
online teaching (Principle 3). Since many students were new to
screencas ng, we scaﬀolded the ac vity with guided instruc on,
including modeling the process and product (Principle 1). Students
received instructor feedback via a rubric and peer‐feedback via an
online discussion ac vity (Principle 1, 4, and 5).
Students were encouraged to view the project as an
opportunity for professional growth by expanding their technology
skills and knowledge and sharing these with classmates (Principles
4 and 5). Students had autonomy in choosing the topic, whether

they worked individually or with a partner, and what screencas ng
technology they used (Principle 3 and 5). Students posted their
finished screencasts via the course management so ware, and
reflected on their reac ons and learning from classmates’
screencasts in an online discussion (Principle 3 and 5).
In wri en reflec ons, students reported overwhelmingly
posi ve experiences with the ac vity, even as they reported
struggling to maintain mo va on during the tumultuous semester.
Students indicated that they perceived the ac vity to be an
authen c task that helped them develop necessary professional
skills, and they felt increased self‐eﬃcacy for making instruc onal
videos.
When introducing theories of learning and mo va on to
our students, we some mes analogize theories to maps: that
theories, like maps, simplify reality in order to highlight rela ons
among cri cal elements, and through their simplifica on, they can
guide problem‐solving. In our experience, Linnenbrink et al.’s
(2016) synthesis of the vast mo va on literature into five design
principles provides a helpful map for instruc onal decisions in
these uncertain mes.
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Table 1. Motivational Design Principles from Linnenbrink, Patel, and Pekrun (2016, pp. 233-234)
Principle
Principle 1

Description

Principle 2

Support competence through well-designed instruction, challenging work, and informational and encouraging
feedback.
Support students’ autonomy through opportunities for student decision making and direction.

Principle 3

Select personally relevant, interesting activities that provide opportunities for identification and active involvement.

Principle 4

Emphasize learning and understanding and de-emphasize performance, competition, and social comparison.

Principle 5

Support feelings of relatedness and belonging among students and with teachers.
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“Can You Get Out of My Room for a Few Minutes?”
Strategies for Managing Distrac ons in a Home Learning Environment
Lauren Zucker (High School Teacher)

eady or not, in response to the coronavirus pandemic,
teachers and students have shi ed their teaching and
learning online. Undoubtedly, working online from home
challenges all of us to prac ce self‐regula on, especially with
many children and parents working in close quarters.
My research on teens’ digital reading
prac ces (Zucker, 2018) suggests that teens have many
strategies for prac cing self‐regula on by managing
distrac ons when they read online.
In a mixed‐methods study, I observed high school
students out‐of‐school digital reading naturalis cally by
training them to record themselves and their screens with
screencas ng and webcam technology. I then conducted
s mulated‐recall interviews, showing par cipants segments of
their video recordings to prompt their reflec ons.
I adapted Zimmerman and Risemberg’s (1997) social‐
cogni ve framework for self‐regulatory writers and applied
them to reading—namely, that readers employ self‐regula on
strategies through environmental, behavioral, and personal
processes. In this reflec on, I will focus on environmental
processes, which is defined as “self‐regula on of the physical
or social se ng” (Zimmerman & Risemberg, 1997, pp. 76).
The teens in my study employed several strategies to
manage distrac ons in their physical and social environment in
order to meet their goals. Frequent sources of environmental
distrac on included friends, family members, cell phone
no fica ons, and general background noise.
To illustrate, fi een‐year‐old Kiley described the
challenge of concentra ng on her work at home: “I feel like I
go into a diﬀerent mode like when I’m in school, I can focus a
li le bit be er. Reading at home it is not as easy.” Luckily, Kiley
has strategies to create privacy: “I just say do not come in my
room.” When she is working on something meaningful to her,
she explained, she might phrase her request as follows: “Can
you get out of my room for a few minutes? I have a thought
that I really need to hang onto.”
Fi een‐year‐old Trevor made choices about his
learning environment depending on his mo va on or
learning goals, another form of self‐regula on. He reflected
on a moment when his mother came into his room: “I think it
was fine. It didn’t really aﬀect [me]. I was just doing
homework, so I’m used to my mom coming in while I’m doing
homework or something.” If he does not want to lose focus,

however, he might ask the person to leave: “If I’m focused on
something and it’s flowing, then I say I’ll come to get you when
I’m done, or can you ask me in five minutes?”
Some teens were be er than others at managing
environmental distrac ons. Fourteen‐year‐old Stu said she
has a “really noisy” family, so she “learned to block them out
when I read.” She explained, “I pretend they’re not there. I
pretend I’m in the book with my character.” Sixteen‐year‐old
David described strategies he uses to tune out distrac ons in
the noisy school library: “I was reading it out loud. I tend to do
that a lot . . . if I hear other noises [and] I can’t focus, I start
reading it, and then it kinda forces you to just focus on what is
actually wri en there.” Addi onally, he explained, “I also try
no music, but just put the headphones over your ear or just
earbuds in. So it kinda like blocks noise out.”
Collec vely, the par cipants described 24 unique
strategies for managing distrac on. The most popular
strategies were taking a break, tracking or highligh ng with the
cursor, and asking people to leave. Video examples of students
managing distrac ons with varying levels of success are
accessible here.
With current social distancing recommenda ons, we
may not be able to exercise all of our preferred methods for
regula ng our learning environments. As we work from home,
we will all need to draw from a wide range of self‐regulatory
strategies, monitoring their eﬀec veness, and shi ing
approaches if necessary. Fortunately, this research suggests
that teens already have a wide range of self‐regulatory
strategies. Accordingly, educators, parents, and students can
learn new strategies from each other to create environments
that are conducive to learning.
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Commentary: Self‐Regulated Learning, Distant Learning, and Eﬀec ve Teaching
John Riveaux (Visual Art Teacher, New York City)

t is an honor to write this commentary for the Times
Magazine. Reading the essays of these distinguished
educators was stimulating and engaging. I was impressed by
the variety of experiences shared by the contributors on how the
pandemic has touched their lives and transformed their teaching
and learning. In this commentary, I will highlight some of the
common themes I saw and share how this pandemic has impacted
my teaching.
I agree with the contributors that the best learning
practices require self-regulation. The impor tance of selfregulation and self-efficacy were first made clear to me over 15
year ago when I was a student of Dr. Héfer Bembenutty. I learned
that self-regulation begins at home and extends into school and
many other aspects of life.
For some students, self-regulation seems to come very
naturally. However, self-regulated learning is far from the norm.
As observed by Dr. Marie White it must be taught and modeled by
teachers if it is to be cultivated in students.
I have observed a variety of student responses over the
past months of shelter-in-place. First and foremost, I believe that
distance learning puts considerably more stress on students from
lower-income backgrounds. Their families are losing jobs more
often and have difficulty affording internet access, a requirement
for distance learning. Sadly, they are at a tremendous
disadvantage in the arts, which I teach, because of the cost of art
supplies, which are typically provided for them by the school.
In my teaching, I have heard students report anxiety
accompanied by bad sleep habits, time distortion, feelings of
aimlessness, and disruption to their social lives. Some students
report that their relatives are sick, or that loved ones have died.
Such events increase their stress and they crave relief.
In certain instances, the accumulated stresses lead some
to give in to akratic behaviors, as discussed by Dr. Bembenutty in
this issue. So much seems to be out of one’s control, that feelings
of helplessness may result in drug and alcohol abuse. Within this
context, self-regulated learning and the ability to delay
gratification becomes much more challenging.
I am amazed to see how some young people have met
these challenges despite their enormity, showing a level of
perseverance that one might never have seen, imagined, or
predicted. Some students have adapted well to distance learning
with increased self-efficacy and self-regulation. Many enjoy
working from home and logging into virtual classrooms. I am
happy for them, and our Zoom chats lift my spirits, elevating my
self-efficacy in my teaching abilities. Some seem more interested
in their subjects now because they have had to be more selfmotivated to learn independently as noted by Dr. Jeffrey Albrecht.
We are all learning alongside children and parents. I
believe when this is all over, education will have changed, and
I think it will be for the better. When all this is over , maybe
John Riveaux is an artist and teach Art Education for the
New York City Department of Education.

more consideration will be given to the social and physical
environment where students learn. Should all students be required
to attend a school building in mass? Should we allow students to
be in large classes? Should we discontinue overcrowding
classrooms because of COVID-19 or because it does not seem to
work for them? We crowd the classrooms because schools,
especially in the Bronx, New York, where I teach, are
underfunded, and some specific rules and mandates require too
many children to be in crowded classroom spaces because the
school cannot afford to pay the salary for more teachers.
As for teacher self-efficacy, I agree with Dr. Mimi Bong
about the feeling of teaching in a virtual setting. I, too, thrive on
student reactions and employ my sense of humor within my
lessons. I never realized how much my physical presence and
personality affected the flow of discourse in the classroom. It can
be hard and even unnerving to talk to blank video conferences
boxes because we rely on body language for signs of
understanding and social cues. My
self-efficacy can teeter as I try to
adjust my teaching of Visual Arts
to an online platform. I am
discovering how much more
difficult it is when students tell me
that they do not have paint,
scissors, crayons or glue.
Nevertheless, as the self‐
efficacy for teaching online has
increased for Dr. Dale Schunk
and Dr. Maria DiBenedetto
during this pandemic, so has
mine. I am a lifelong and selfregulated learner, and I am used to
adapting. As Dr. Peggy Chen did, I
can master distance learning. I can
Mr. Riveaux’s Painting:
engage in self-regulated social and
Venturing in Uncharted
emotional learning and master new
Waters
technologies to bring meaningful art
lessons to my students. I will come
back stronger than before because I
will work smarter!
This issue of the Times
Magazine provides fruitful thoughts
on the role that self-regulated
learning plays as educators and
students shift to online learning in
response to the COVID-19
pandemic. To the teachers and all
others who contributed to this issue
of the Times Magazine, and the
guest editor, Dr. Sean Adcroft, keep
doing the good work!

John Riveaux
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